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Executive Summary 

This report is intended to be used by First Light to clearly demonstrate a wide range of benefits to its stakeholders, partners and potential funders. This is presented in two ways: 

An analysis of data held in reports sent into First Light in order to detail, quantify and categorise the range of benefits.

Five in-depth case studies. 

This research, particularly the case studies, provides insight into the various models through which First Light films are made and highlights the multiple benefits to all participants, both young people and adults.  

The report is drawn up by independent consultants and based on a content analysis of interim and final reports submitted by projects, and in some cases, reports from First Light mentors. A total of 98 reports on projects completed between 1st August 2003 and 31st July 2004 were analysed.

Outcomes of First Light’s funding schemes are classified under the following headings: Technical, Social, Educational, Cultural, Economic and Health. The report interrogates other positive outcomes such as the key focuses of various national funders in order to support potential funding bids in the future.

Technical

Participants, filmmakers and host organisations profited from concentrated time dedicated to a filmmaking project, run with professional expertise and equipment.

Young people had access to specialist, professional equipment, items of which were purchased by schools to be used in future filmmaking activities. In many instances teachers received specialist training to enable them to maximise the use of this equipment.

Young people gained multiple benefits from being taught by and working alongside film professionals and First Light mentors. They developed specific technical skills related to filmmaking and became more media literate.

Filmmakers gained from the informal or formal training they received from other professionals working on the project and from teaching their skills to young people. They also benefited from the opportunity to experiment, provided in part by the funding and in part by the stimulation of ideas from young people.

Social

Learning technical skills on a film project had widespread social benefits for the young participants. Social positives were mentioned more frequently and with more emphasis than any other benefit. 

Filmmaking activity is accessible to a wide range of young people and is engaging and enjoyable. Reports demonstrated positive feedback that young people really enjoyed making films and this was reinforced by high attendance levels and improved behaviour. 

Evaluation forms frequently reported that the young people gained increased confidence, both during and after the project as they discovered skills that no-one expected them to have, their creative input was taken seriously alongside film professionals and the positive work environment gave them a context within which to accept and develop from criticism. First Light projects also gave them an important medium for self-expression and fostered teamwork skills. 

Projects reported that young people worked to a very high standard, particularly when their skills were identified and nurtured and felt extremely proud of their achievements when the finished film was screened. 

Filmmaking projects encouraged social inclusion through recognition and encouragement of different, non-academic skills, interaction of young people from a range of backgrounds and abilities and the subject matter being explored.

Educational

Reports demonstrated that the technical and social benefits of First Light projects influenced young participants’ behaviour and attitudes at school. First Light projects fostered transferable skills including; concentration, conceptual thinking, communication, commitment, time management, planning and presentation. 

Projects reported an increase in interest in filmmaking from some or all of the participants, with many organisations or young people buying equipment or software to continue filmmaking.  Increasing interest in film is important for many reasons: media literacy, career choices and building audiences for the future.

First Light projects influenced choice of course or career. Examples where participants went onto university or college to study film or signed up for further training with the filmmaker are listed.

Schools found in film another way of engaging and teaching young people. Young people who were disengaged from the formal education system because of low literacy or low motivation usually had a strong aesthetic sense and televisual literacy. First Light projects stimulated further film activity in schools including a film club and a documentary module in a media studies GCSE.

Cultural

Cultural benefits of filmmaking permeated throughout the other positive outcomes. Engaging young people in film, changing their preconceptions about film and their potential role in it, all help to communicate the power, pleasure and relevance of film and media.

First Light projects contributed to young people’s media literacy development by enabling them to become more critical consumers of television and film and to be makers of film product that is relevant to them as audiences. 

First Light projects raised the profile of UK film; by gaining strong and positive media coverage; by being accepted into international film festivals and by winning awards. Projects also generated resource materials for wider publication and use by young people. 

First Light projects feature partnership working and new or developing relationships also benefited organisations culturally to move on their own practice or to open access to new locations, better equipment or venues for screening. The partnership model enabled capacity building across young people’s film organisations to enable them to create work of a higher standard and to engage with more young people.

Economic

First Light projects included the work experience and employment of participants and the employment and other multiplier effects for the professional filmmakers.

Reports highlighted examples where participants were offered work placements or paid work with production companies, or where applicant organisations had employed recent graduates on work experience. 

Health

Reports highlighted the health benefits of First Light projects in the content of some films that focused on heath issues relevant to young people and participants gaining positive experiences from making a film in a collaborative way.

1 INTRODUCTION

1.1 First Light

First Light is a delegate of the UK Film Council formed in May 2001 to provide funding to enable young people between the ages of 5 and 18 from all social sectors across the UK to make short films. Its budget is £1 million per annum. Since its launch First Light has supported more than 500 short films made by almost 7,500 young people.

1.2 Our methodology

Our methodology consisted of a content analysis of 98 reports (interim, final and mentor’s) from 59 projects that were completed between 1st August 2003 and 31st July 2004. This looked at two subjects: the benefits especially to young people from participating in a First Light project, and the lessons to film makers and other partners from running the project. In addition we read background information such as the content analysis reports from 2002 and 2003, and First Light’s annual review.

As evaluators our style is to approach self-evaluations with care: on the one hand, self evaluations can have a tendency towards positivity, especially where submitted to current and future funders; on the other hand, qualitative materials, such as the reports, can tend to under-estimate the incidence of benefits either because they were not known to a specific respondent or because they were not foremost in the respondent’s mind. Notwithstanding this, our observation is that the interim, final and mentor’s reports to First Light are generally of a high quality, showing considerable thought and openness.

Qualitative materials are not designed to understand the prevalence of benefits. However, they are excellent sources to understand the manifestations of benefits, their causes and implications. Our analysis therefore looks especially at these, not least because, as evaluators, we would wish to know the extent to which the benefits are the result of an inherent characteristic of First Light projects, or whether they would be shared with the wider class or arts/youth projects. 

1.3 Structure of the report

The report is structured according to the classification of outcomes identified by the UK Film Council:

· Economic (contributing to economic development and regeneration).

· Educational (promoting life long learning)

· Cultural.

· Social (developing communities, having local impact, reducing inequalities and tackling disadvantage).

· Technical (promoting excellence).

· Health (improving mental or physical health).

2 BENEFITS 

2.1 Technical benefits

2.1.1 Introduction

First Light projects generate a chain of benefits whereby activities and achievements lead to longer term outcomes and benefits. The first level of benefits from First Light projects is technical (Figure 1). The participants, filmmakers and any host organisations benefit from concentrated time dedicated to a filmmaking project, run with professional expertise and equipment.

Our brief is to concentrate on benefits to young people. However, benefits to other partners are also indicated in the reports and so they are included in Figure 1. One star indicates a possible benefit and two stars indicate a strong benefit. Strong benefits are those which are experienced deeply or by a large percentage of participants.

Figure 1: Technical benefits from First Light projects

	
	Young people
	Filmmakers
	Teachers/youth workers

	Access to specialist equipment
	**
	*
	**

	Mentoring from professionals
	**
	**
	**

	Insight into the film making process
	**
	*
	*

	Concentrated project time 
	**
	**
	**


2.1.2 Access to specialist equipment

1. Young people had access to specialist equipment, which provided opportunities for artistic development:

Having access to such a range of equipment was excellent and the young people were able to explore ideas very quickly. (421)

2. Schools purchased equipment that could be used in the future:

The project purchased Final Cut Pro for the film club, plus a hard drive and camera bag. (341)

3. Schools also purchases props that could be used in future projects. This was mentioned in project 711, and was probably relevant more widely.

2.1.3 Mentoring from professionals

Young people gained from the First Light mentors and from the other professionals on the project: 

The group had their confidence and self esteem raised noticeably by the presence of professional actors who coached them both before and during the shoot. (555) 

Film makers also benefited from the informal or formal training they received from other professionals working on the project (e.g. 343) and from the process of teaching itself:

Almost any production environment serves as a skills swap to some extent, but this is particularly the case on workshop style productions where there are always problems to be overcome and creative means of doing this have to be achieved. (357)

We were able to work with a much wider group of specialist mentors from scriptwriters to camera operators, sound recordists and editors. For one of the films we also brought in a magician to give guidance to the young actors! (565)

The filmmakers developed further clarity about their craft by having to teach it. (701)

Teachers received specialist training:

As the teacher working with the project, I learned the same skills as the children! (520)

The drama teacher has picked up new skills which she can then fold back into her teaching. (612)

2.1.4 Insight into the film making process

Young people gained an insight into film making in three ways.

1. The young people developed specific technical skills related to filmmaking (Figure 2). 

Figure 2: Technical skills from First Light projects
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Directing
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Graphic design
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Sound recording
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Use of software package e.g. design, desk top publishing

Editing
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2. They also gained an insight into the complex and multi-faceted nature of film making:

The filmmaker and choreographer passed on their film knowledge to the young filmmakers throughout the project through practical examples as well as discussion. (421)

Each of the groups also gained a deeper understanding of filmic language. They learnt to analyse shots and to quantify their reasons for selecting different compositions and aesthetics. (454)

3. In addition, they learnt about the terminology of filmmaking:

The young people learned the “language” of the shots to describe what is required technically. (612)

The team regularly made reference to and explained the terminology associated with the filmmaking world. (739)

2.1.5 Concentrated project time 

Filmmakers benefited from the opportunity to experiment – an opportunity provided in part by the funding and in part by the stimulation of ideas from the young people:

The filmmakers found the need and room to experiment quite refreshing from a personal point of view. (555)

We started with the sound and worked backwards. This proved very difficult and even the professionals were unsure whether we could pull it off, until the last day of the edit when everything came together. In future, we felt that visuals were the best place to start with a film, but it was interesting to experiment. (724) 

The ideas which the group came up with meant that new production territory was entered into e.g. pyrotechnics. (533)

This model of involving a writer and musician/sound artists from the outset in a film project is quite new for us. (343)

This chance to experiment was important because filmmakers said they were often funded according to the social rather than the artistic purpose of their work:

Most of our film/video work with young people is issue-based. It was a real treat to be able to work with young people on a project that was concentrating on skill development. (529) similar 565

2.2 Social benefits

2.2.1 Introduction

The process of learning technical skills on a film project had widespread social benefits for the young participants (Figure 3). The social benefits were mentioned more often and with more power than any other class of benefit. Our impact studies elsewhere suggest that social outcomes such as confidence act as “gateway outcomes” that determine the ability of a project to generate more specialist economic or community outcomes. It is the arts sector’s massive strength in increasing participants’ confidence that is in part responsible for its linkage to other indirect and often unintended benefits.   

Figure 3: Social benefits from First Light projects

	
	Young people
	Filmmakers
	Teachers/youth workers
	Audience

	Enjoyment
	**
	**
	**
	**

	Increased confidence/self esteem
	**
	*
	*
	

	Self expression
	**
	
	
	

	Team building
	**
	*
	*
	

	Changes in behaviour
	**
	
	*
	*

	Social inclusion
	*
	
	*
	**

	Civic Pride
	*
	
	*
	**


2.2.2 Enjoyment

Enjoyment is mentioned very widely. Some of the more vivid comments from young people on this subject include:

x who played the main girl part was a revelation and can’t wait for the next project. (143)

One father spoke of their household talking about nothing else for the past six months. (461)

The group scored the project 100% for enjoyment. (500)

Everyone liked saying “action”! (561)

It was fun making the film but we were serious about what we were doing. I realised that there is a time to have a laugh and a time to work. (641)

Evidence for the young participants’ enjoyment was given in terms of their written appreciation and strong attendance:

Everyone said that they enjoyed it. Some even e-mailed or posted thank you notes, asking when the next project would run. (724)

10.30am on Easter Sunday morning, everyone managed to get out of bed and turn up for filming! (724)

What is it about the filmmaking projects that was enjoyable? Aside from the social aspect of filming, which is mentioned below, filming often introduced the participants to new experiences. For example, one filmmaker’s work included filming inside a midget submarine, filming with TV vet Steve Leonard and filming under water (642).

Enjoyment was also mentioned many times by partners in the projects, for example:

One of the youth workers said how much the project rejuvenated her work with the young people. (370)

The head teacher, who has a Masters in film study, has become an enthusiast, given the effect she has detected on the kids. She is talking about film festivals and developing film making as a permanent feature of the school. (143)

2.2.3 Increased confidence/self esteem

Increased confidence in young people was mentioned by many projects and in relation to a high proportion of the participants: 

A number of young people demonstrated vastly increased confidence and participation in general as a result of this project. (624)

All the young people expressed enjoyment, pride and a sense of achievement and teamwork along with the increase in confidence and self-esteem that goes with these outcomes. (357)

Confidence was demonstrated by participants’ ability to ask detailed and informed questions about film (539) and participants’ greater involvement in education after the project, for example, running school assembly for the first time (561).

What is it about First Light projects that helped to increase the confidence of participants? There are five answers:

1. First Light projects revealed skills that young people, often underrated young people, did not know they had – it acted as a leveller: 

One of the most “disaffected” in the whole group has gained enormously in confidence and shown writing skills never recognised before. (370)

Children with Autism/Aspergers were very enthusiastic because part of the syndrome seems to mean that they often perceive life in cinematic terms. .. this disability does not appear to affect intelligence, indeed the obsession with details could bring interesting results. (447)

Some special needs children gained in confidence as they were able to achieve on an equal footing with their more academically able peers. (520)

The support workers from the Dyslexia Centre noted that the project took the unique talents of dyslexic children and used them in such a way that it significantly raised their self-esteem. (713)

It seemed to engage kids who weren’t necessarily academic or weren’t doing that well in class. (615)

Young people who may have a hard time with traditional learning had a chance to blossom using new skills. (565)

How did First Light projects identify new skills? It did this because of the multi-faceted nature of filmmaking:

The beauty of the filmmaking process is that because a multitude of different skills and roles are required to make the film, there is scope for many different talents to shine. (539)

As we have a number of special needs participants, this also meant that there were extreme differences in abilities. However, given there were so many roles to be filled, it was easily possible have each individual engaged in some way throughout the project. (624)

2. Young people also gained in confidence from their status working alongside professionals:

They were able to be treated as equals amongst a group of professional adults. (612)

I feel a bit of pride in my story because it already meant a lot to me and to see it come to life is great! (529)

In regular classes, support workers see the young people struggle with schoolwork. In this project, the roles were reversed and the young people were teaching the staff! (713)

This gave them a greater sense of their own importance:

Working with film professionals gave the young people a sense of the importance of the project they were undertaking and of their own ability to work in a professional way. (454) 

Working with a professional cameraperson and sound recording on one of the location shoots gave the young people a sense of importance and quality and value to their story and work. (515)

3. This positive working environment gave young people a context within which to accept and benefit from criticism:

The group learnt how to deal with criticism from peers and professionals and use the criticism to address their own technical learning needs. This helped them gain confidence. (515) 

Young people were motivated to accept criticism because they could see the value in terms of the end result: 

Seeing their work translated into a palpable thing. (611)

4. Identifying their special skills and responding to criticism allowed young participants to work to a high standard, of which they were rightly proud: 

Another highlight was seeing how quietly proud the young people were when they saw the final edit. Not boasting, but just really chuffed. (515)

Their sense of pride and increased confidence was palpable at the Premiere screening event – where all attended, sat in the front rows and stood to take applause in front of a large mixed audience of their peers, families and the public. (539)

The quality of the stories and film-work produced through the project greatly exceeded any original expectations. (343)

The high quality of the final films was also a major triumph of the project. (454)

Why does high quality matter? It matters because:

Feeling proud of your achievements is hugely important, especially with groups like this as they have had little recognition in the past. (624)

And as a result:

This project has the potential to be life changing for them. (565)

5. First Light projects also provided an opportunity for strong positive feedback, especially at the screening:

The young people felt extremely proud of the work they had created and were thrilled by the huge amount of positive feedback from members of the public they received after the screening. (454)

For groups to be able to see their films projected on the big screen as a celebration of their work was immensely satisfying for them. There was a real buzz and atmosphere of excitement in the cinema. (641)

The participants were ecstatic about the positive feedback and the standing ovation that the film received at the premier. (600)

Some filmmakers stage-managed the positive reinforcement at the end of the project by holding their own Oscars style ceremony for participants (461 and 532).

2.2.4 Self expression

The First Light projects gave the young participants an important medium for self expression:

Overall, the project confirmed our belief that with patience and support young people can find their own voice. (515)

The young people benefited by using a medium that empowered them to express their feelings about issues that are important to them. (458)

Working with “real” people who had real and moving stories to tell made the production so special. (filmmaker, 458)

2.2.5 Team building

Team building was another common and positive effect of First Light projects. There were five elements to this for young people:

1. Bringing together people with different backgrounds:

For the young people, that everyone was part of the team, regardless of age, ability, etc was truly positive and beneficial. (624)

2. Organising participants into small work groups:

The young people learned how to work in small production teams e.g. moving images and camera work and instrumental and voice recording. (343)

3. Acknowledging and relying on the inter-dependency between team members:

The film making process taught me a lot about give and take. When we were editing not all things go to plan and some ideas need to be scrapped and others taken on board. In some respects this is difficult as your ideas may not always be the right ones. (641)

We all learned that different individual strengths and personalities could actually complement each other when working in a group. (434)

Realising that nobody can do everything, and finding out where their particular skills fitted into the team effort, was of great benefit to the young people. (462)

4. The pride of being dedicated to a shared task:

The young people were very proud of their own individual achievement and those of the group’s as well. Teamwork kept coming up as a really positive benefit. (565)

5. The positive role models from professionals:

The young people saw examples of good working relationships in the way that the writer and animators worked together as a team. (739)

The more positive adult role models the group comes into contact with the better. (624)

Partner organisations also mentioned benefits from increased coordination between and within their organisations:

The project establishing links between different internal departments – especially between Libraries, Arts, Education and Youth Service. (454)

The project brought together teachers who normally wouldn’t work together (533, and 612)

It was a real opportunity for the two schools (one special and one mainstream) to work together. (739)

2.2.6 Changes in behaviour

Many of the young people changed their behaviour as a result of the First Light project.

1. First Light projects engaged children and young people who had been less active in educational or other projects:

A child in one of the schools suffers from ADHD (Attention Deficiency Syndrome) but took a lead role in shooting the animation sequences. (343)

The support workers involved were particularly pleased with the level of engagement, the young peoples’ response to being given trust, responsibility and a sense of ownership within the project. (357)

2. As result, children were often able to focus or concentrate more than had been in the case:

The mother of one particularly challenged young person informed us that she had had a conversation with her son about the film and that this was the first time in his life he had managed a proper “sit down” conversation with her. (624)

3. Disruptive behaviour also decreased as a natural result of increasing confidence or as one project put it “finding something that the young person is good at” (623) as well as the positive role models of the professional team:

Working with professionals made the young people very serious about the project and exposed them to a serious work ethic. (507)

Before the First Light project we had a group of young people that was characterized by chaos and violent confrontation. The group has grown and become more focused and collaborative. (545)

4. The projects also helped participants explore very challenging dilemmas in their and other young people’s lives, - conflicting advice about choices - and this has helped them in school and in their relationships with others.

It is not just the young people who changed their behaviour. By releasing latent potential in the participants, the First Light projects changed partners’ views of the young people:

These comments on the individuals have been passed on to the necessary organisations such as school and social work to show that although many of these youngsters have troubled lives they can create something extremely positive. (623)

2.2.7 Social inclusion

There were three ways in which First Light projects fostered social inclusion:

1. According to the composition of the group. 

Different schools worked together (612):

This was intended to be, and in large measure genuinely became, an inclusive project that involved teamwork between three very different age and ability school groups. (510)

Young people from different backgrounds worked together:

One of the things that the young people said they enjoyed most was meeting new people. None of the young people knew more than one other participant at the start of the project but had formed some very strong friendships by the end and had really gelled as a group. This was especially pleasing from a youth work point of view as the young people involved were from as diverse a set of backgrounds as could be imagined. (343)

Many of the young people have formed new friendships that, because of religious, geographical and socio-economic differences, would not normally have developed. (434)

2. According to the issue being explored in the films:

Both films address issues around diversity and inclusion, interdependence and mutual understanding through a child’s eyes. (343) 

We achieved our main goal of bringing the young travellers further into the mainstream of school life and taking a lead part in a big project with their peers. (615)

3. Through the filmmaking process. One project involved a visit to the Scottish Parliament from young people living on a housing estate nearby (603) 

2.2.8 Civic pride

There were also wider social benefits:

1. Civic pride. One project was featured on the BBC’s local news programme with a commentary suggesting the piece could change how the town was perceived. (609)

2. Crime reduction. One project was specifically designed, with the Police, to reduce offending behaviour:

The topic of the film allowed the young people involved to think about the consequences of crime and the effect crime has on others. (721)

2.3 Educational benefits

2.3.1 Introduction

The technical and social benefits of First Light projects fed through into the young participants’ behaviour and attitudes at school.

Figure 4: Education benefits from First Light projects

	
	Young people
	Filmmakers
	Teachers/youth workers

	Transferable skills
	**
	*
	*

	Increasing interest in film making
	**
	
	*

	Increased interest in education and further education
	**
	
	

	Help with media studies work
	*
	
	

	Broadening career choices
	*
	
	

	New models of learning
	*
	
	*


2.3.2 Transferable skills

First Light projects fostered a number of transferable skills (Figure 5). 

Figure 5: Tranferable skills and attitudes from First Light projects

	Concentration
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Communication

Commitment

Time management

Planning

Work culture

Presentation

High aspirations


Examples of these are as follows:

1. Concentration:

The scriptwriting process went extremely well, even from individuals who usually found prolonged attention on a task difficult. (533)

All the young people demonstrated great patience in the lengthy process of hand-drawn animation as well as the self discipline and skills required for a sound recording environment. (343)

Being a leading character I am in most of the scenes. This involved patience as I was filmed at many different angles over a number of takes for each scene in order to get the perfect shot. (641)

2. Conceptual thinking:

The highlight of the projects was working with the children and observing their imagination take over in visualizing and developing the range of characters. (343)

I really enjoyed doing the directing – I could see perfectly in my head what I wanted the scenes to look like, how I wanted the actors’ expressions etc. (young person, 461)

3. Communication:

One group discovered that simply shouting when it was your turn to direct wasn’t effective. They learnt that communicating clearly and working together was a better way to achieve their aims. (454)

Some of the young people gained confidence in directing, thinking through shots and how to tell a story. This in turn has meant that they talk more in groups and seem to be more confident in speaking in groups and putting their view across. (510)

The young people were taught how to argue the case for their ideas in an objective and clear manner. (555)

The opportunity, at such as young age, to be involved in such intense filmmaking boosted their ability to communicate and co-operate in a team. (642)

The young people showed great team work and communication skills in referring to the storyboard and negotiating with each other to divide labour. (713)

4. Commitment:

The young people learned to trust one another and not let each other down. (Youth worker’s comment, 458)

Working with professional actors meant that the young people took the work more seriously. (545)

5. Time management:

The films placed a strong focus on time management, forward planning and working to a schedule. (454)

The video has allowed the young people to develop transferable skills, such as time keeping, taking responsibility, team work and using their own initiative. (721) 

6. Planning:

The young people benefited from being given real roles and responsibilities and understanding the advantages of a structured film making process. (421)

7. Work culture:

For many participants, this was their first experience of working under pressure in a team – useful experience for most adult occupations. (461)

The young people gained valuable insight into the professional standards necessary to achieve a successful film production. These included punctuality, “time is money”, listening to instructions on set and responding positively and with enthusiasm, team awareness and consideration for others, self discipline and the pleasure of being involved in the rigors of film production. (600)

The young people developed a greater awareness of the need for discipline on set. (608)

The project has helped the group to mature; they now relate to adults in a more grown-up way. (533)

The ability to work alongside an adult professional as an equal is an experience that will serve them well for many more challenges both in and out of the educational sphere. (612)

The young people were expected to be as professional as the crew. (555)

The young people felt very adult and consulted on the whole process. (607)

Young people learned about having to work to a certain quality level. (533)

8. Presentation:

The co-ordinating filmmakers felt that the experience of performing had an extremely positive effect on the young peoples’ self-esteem. It was felt that this would feed into their confidence in giving presentations of their work in all their educational subjects. (454)

The process of the project developed presentation skills in the young people. (739)

9. High aspirations:

Goals were always set at a level that were both challenging and attainable, meaning that confidence grew within the group, which became a supportive environment within which to experiment. (434)

The team is really motivational. They helped me to achieve better things. (young person, 421)

Working with film professionals alerted the young people to the attention to detail and commitment required to produce a film for public consumption. (410)

The young peoples’ ideas as to what is possible have been greatly expanded in a realistic way. (545).

2.3.3 Increased interest in film making

The majority of projects reported an increase in filmmaking from some or all of the participants. In some cases this increase was quantified through feedback forms. For example project 454 reported that 18 out of the 21 participants said that they would like to attend more filmmaking workshops. Projects 529 and 565 said that all young people said that they were more interested. Some reports also give quotes from the young people to demonstrate their increased interest (e.g. 532).

There are several clear examples where participants went onto university or college to study film as a result of the First Light project (e.g. 447) and also:

Having just completed their GCSE’s, five of these young people are going to do A Level Media Studies at college, partly out of the positive experience they gained through this production. (370)

Three people said that they would be pursuing a film career. (461)

One ex-offender has now enrolled on a drama course as a direct result of attending the course. (454)

Further evidence of interest in film is where young participants bought cameras or software so as to continue their work (e.g. 713). 

Film makers can help young people by providing follow on activities or projects:

The filmmaker will be leading master classes to give the young people a wider understanding of the film industry and the type of opportunities and pathways available to them if they wish to take their interest further. (539)

Some participants signed up for further training with the filmmaker. (565). Interest in continuing the work was often expressed in terms of drama work not just film (e.g. 454 and 527). 

Filmmakers were not always able to respond to demand, however. In some cases opportunities for filmmaking were limited locally (623), in others facilities had restricted access:

The only problem this successful intervention causes is at the Centre itself where the boys have gone from being outsiders and inaccessible to the Centre, to clamouring to get in to do their editing when there aren’t enough local volunteers/staff to open up for them! (447)

Several respondents commented on the need to have follow-on projects so that filmmakers have a long term relationships with young people (370, 447, 460, 641 and 609):

The young people have a wealth of experience and lots of things to say, for which the project just whetted their appetites. (370)

There was a great sense of achievement on completion of the project but also a strong feeling of “what do we do next?” meaning “now that we’re such a great team, surely we can’t leave it there?” (609)

Increasing interest in film is important for many reasons: media literacy, career choices (discussed below) and also because it helps to build audiences for the future:

The young people were also more open to watching more “different” films not just Hollywood blockbusters. (724)

Why do participants want to continue their film work? Two main reasons were implied:

1. There was a strong link to the enjoyment of filmmaking:

All participants agreed that they loved film making and would gladly participate in another project if one was offered. (143) 

2. In addition, there was a desire for progression, a feeling of “unfinished business”:

All the core group of young people said that they would like to make more films and progress from what they learnt from this pilot firm. (515)

Increased interest in film applied to teachers, schools and other partners, as well as to young people. Schools found in film another way of engaging young people. First Light projects stimulated further film activity in schools. 

The interest has led us to apply for and receive funding for a Film Education and Development Coordinator for the Tees Valley to work on film projects with young people. (529)

The school is applying for Media and Arts special status. In many ways this was a pilot for the school to test working with outside agencies. (421)

One school created a film club in the area as a result of the First Light project (555). Another school has written documentary filming into a new GCSE scheme of work for media studies (642)

2.3.4 Increased interest in education and further education

The increased confidence, improved behaviour, and other transferable skills and attitudes from the young people were all likely to have an affect on their schooling, where relevant, for example:

Pupils are more confident and feel more competent and valued – which has had a spin off in other work in school. (533)

One of the participant’s attendance at school increased from 40% to 96% over the course of the project. (357)

Two young people at risk of exclusion remained in education. (603)

The teacher has reported a definite sense of pride, good will and achievement in general. (612)

In addition, the projects showed participants a different model of education, within which they might find a role:

Film making has raised the awareness of the participants to other options in further and vocational based education, which perhaps would be more suited to their learning needs and abilities. (434)

2.3.5 Help with media studies work

In some cases the First Light project provided specific help with media studies courses, for example project 370 generated evidence for Media Studies GCSEs.

2.3.6 Broadening career choices

The First Light projects changed participants’ career choices in two ways: 

1. The projects provided knowledge about potential careers in the media (533):

Without doubt participation in the project and exposure to working with professionals has broadened the children’s knowledge of possible training and career paths in the media. (343)

2. The project provided a model of working life that was based around an interest or passion:

Working with film professionals provided young people with an understanding of career paths and opportunities and ways of making a living doing what you have a passion for. (539)

2.3.7 New models of learning

First Light projects illustrated different ways of teaching and therefore helped to change attitudes within schools: 

The project has been invaluable in highlighting the need for an ethos shift within the school supported by curriculum restructuring to include more “live” vocational opportunities for our students. (555)

First Light projects demonstrated the value of business sector partners: 

Having a professional director is amazing and totally useful – changes the way the project is perceived. This was the most amazing thing I have done with young people. (607)

The film project as a whole raised the profile of partnership programmes and acts as an exceptionally good model from which similar projects and partnerships can be built. (434) 

2.4 Cultural Benefits

Cultural benefits run all the way through the other categories of benefit. Engaging young people in film, changing their preconceptions about the forms film takes and their potential role in it, all help to communicate the power, pleasure and relevance of the arts in general and film in particular. 

Figure 6: Cultural benefits from First Light projects

	
	Young people
	Filmmakers
	Teachers/youth workers

	Media literacy
	**
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	New partnerships
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	Raising the profile of UK film
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2.4.1 Media literacy

The First Light project helped participants to become more critical consumers of television and film:

Many of the young people said that they would look at film and TV in a slightly different way having been involved in making a film. (357)

Many of the young people talked of how the experience of making a film had made them more aware as film/TV consumers. (510)

The young people talk about the television they watch in more informed ways. (545) Also 520

2.4.2 Raising the profile of UK film 

First Light projects drew attention to the project participants, the partner organisations and the film product. There were three ways in which the project raised the profile of film:

1. Projects often received strong and positive media coverage:

Articles in the local newspaper and a screening in front of 250 people provided excellent publicity for the organisation’s youth programmes (341)

This project raised the profile of Millennium Volunteers and the YMCA. Articles in the local newspaper and a screening in front of 250 people provided excellent publicity for their youth programmes. (143)

2. Many First Light projects either won awards or, at the time of the final report form, were entering competitions. For example, project 341 won the People’s Choice Award, project 357 was accepted to Brief Encounters, project 565 (and others) were selected for screening at the Co-op’s Young Film-makers, project 533 (and others) were entered for BBC blast, project 565 was shown in BBC Blast, Birmingham Artsfest, Borderlines Film Festival, Leeds Young Person’s Festival, Show Commotion Sheffield and the Coop Festival, and will be shown at Video Tivoli in Finland.

3. Some projects generated materials for wider publication and use: 

It is our intention to build up and extend these stories to book/CD format which will engage a wider audience of children, their carers and teachers. (343)

We have the opportunity to use these original films as teaching and demonstration models for both introduction to the process of animation and addressing issues around inclusion and diversity. (343)

For Carers Lewisham having this film is going to be extremely beneficial because we can show it at presentations. Our work in schools will now include a showing of the film, and it sums up the life of a young carer in a simple, beautiful way. (700)

The raised publicity communicated specific messages about the partner organisations: 

We have proved that we can have both good “process” and good films with this level of budget if the right kind of support is in place. (461)

Or their facilities:

Notice has been drawn to the excellent facilities available for use and hire at the University of Teesside Medialab. (532)

Or their relationship to the local community:

The screening in the school strengthened the sense of community in the school. (533)

These effects led to positive outcomes, such as potential for further funding:

On a political front, at the first screening, one of the heads of the youth and community service for the council said what a great thing this film making business was and how they must make sure more of it happens! (357)

And further work:

The project has also led to the organisation completing a promotional video for the Children and Young People’s Unit in the Office of the First and Deputy First Minister. (343)

2.4.3 Partnerships

Partnerships were of four types:

1. Partnerships between filmmakers and film professionals.

2. Partnerships between art forms. These were also common and included partnerships with theatres (739 and 600), with other arts and social venues (555) with Creative Partnerships (510 and 561), and with amateur groups such as local drama groups (341).

3. Partnership between filmmakers and government agencies or charities. These included youth clubs (e.g. 507 and 641), the National Association for the Care and Rehabilitation of Offenders (NACRO) and Youth Offending Teams (721) and hospitals (722).

4. Spatial partnerships, for example, between two cities (561).

Partners served four different roles:

1. Partners provided core skills to meet the different demands of filmmaking and youth work. For example, project 539 worked with DeafVisual to identify ways of making films accessible, which “will have a lasting legacy in our future work”. 

2. Partners provided locations for shoots. For example, one project formed a relationship with a nursing centre as a possible location for future film making (500).

3. Partnerships provided opportunities for screening. For example one project formed a partnership with the Hereford Odeon (565), another with an independent distributor (Screen on the Green/Mainline, 539). Both were aimed at providing a route for showing young peoples’ film.

4. Partnerships provided access to equipment. One example, project 529 negotiated access to the audio visual department of De Montfort University in return for delivering a lecture. 

Filmmakers gained from working on First Light partnerships in five ways:

1. They developed skills in working with young people:

As a producer I learned a lot about working with young people i.e. how to motivate, how to delegate and give ownership to filmmakers. It was hard going at times, but VERY rewarding in the end. (143)

Xx, an established writer and playwright of some distinction commented upon the generosity and openness of the children, their compassion in understanding and responding to serious topics and the quality of writing/expression in their story-crafting. (343)

What exactly did filmmakers learn from working with young people? They learned, for example, how to engage participants:

One film maker felt that he expanded his understanding of the improvisation process and found a way of breaking through performers’ inhibitions by working with music. (454)

They also learned about how to work with special groups of young people, especially socially excluded groups. For example one filmmaker worked with a deaf filmmaker and a deaf school (357), and another with seriously ill children (722).

2. They developed models of partnership that will inform their future work:

The First Light project has been a centrepiece project, a figurehead project for taking our activities forward and expanding our services for young people. (545)

These models were fostered and supported by First Light, whose contribution was judged as key by many respondents: 

First Light helps to lay down good practice under which to operate similar young peoples’ film projects and this helps to maintain our reputation as a provider of top quality youth film. (461)

3. They built their organisational capacity:

The project was an organisational challenge and in resolving many of the problems we have come out of it stronger and much more aware how we would do it differently next time in terms of integrating this type of production work with other “bread and butter” activities. (370)

4. They fostered cross art form working with dance, drama and music (357, 421 and 462).

5. Partnerships led to other work. For example, Project 454 produced an offshoot – a website film makers network - funded by Arts Council England. Project 700 obtained additional funding from the Children’s Fund, who saw the film and were “deeply moved”.

Similar benefits were probably experienced by other partners. For example, engaging young people:

The theatre now regards filmmaking as an exciting and innovative tool to engage young people, particularly the socially excluded and difficult to reach. (600)

2.5 Economic benefits

2.5.1 Introduction

Economic benefits tend to occur some time after arts projects (to be lagged), especially where participants are young. Economic benefits include the work experience and employment of participants and the employment and other multiplier effects for filmmakers. Only the benefits to participants are covered here as economic impacts through filmmakers can not be accurately measured through the final report forms.

Figure 7: Economic benefits from First Light projects 
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2.5.2 Work experience 

First Light provided many examples where participants gained work experience, for example:

The young people were able to really find out how the industry works, how to get a foot in the door and an insight into the kind of career paths that they might follow. This resulted in a mix of reactions – some of the young people were totally inspired by working alongside professionals. Others were stunned by the level of work involved, the difficulty of getting into the industry and the length of hours you are expected to work. (357)

The three older participants (17 yrs) worked specifically on the crew side, gaining a great deal of experience as principle production assistant, camera operator and sound recordist, alongside two highly experienced professional freelancers. Two of them are now seriously considering a career in film and TV. (357) 

Two have been offered performance roles in low-budget shorts and two have had placements as runners and assistant location managers. (555)

As well as work experience obtained through the First Light project, there were examples where participants were likely to gain work experience in the future, for example, where the film maker planned to offer further work to participants (370).

Work experience benefits link strongly back to the quality of filmmaking. Participants gained or would gain work experience because of the quality of their work: 

The coordinating filmmakers felt in many cases that the young people they had been working with would be extremely capable production assistants or crew members and said they would have no hesitation in recommending them as such to professional contacts. (454)

2.5.3 Employment

First Light projects provided employment to partners. For example, project 341 hired a 21 year old film graduate as production manager, her first paid work after graduation. 

First Light projects also led to employment for participants:

One of the young people was offered workshop work at the National Film Theatre as a direct result of the Education Co-ordinator having seen the film. (454)

One particularly talented member of the cast is in the process of looking for an agent. This is a 15 year old who two years ago was abusing drugs. (624)

One is following up a lead as a runner at Pinewood. ((724)

Several of the young people who worked on the project have moved onto university media production courses, and two have contacted us since to pursue work experience possibilities with us. (357)

One member approached a theatrical agent and was advised “he has a great look”. (542)

2.6 Health benefits

Final report forms mentioned two classes of health benefits:

1. Where the topic of the film was health related e.g. teenage pregnancy.

2. Where the film makers were working with seriously ill children (460 and 722).

For an illness where positivity has been proven to help remission, the project had a genuinely therapeutic effect. (722)

In addition, we can infer significant mental health benefits from the social and cultural benefits such as self expression, increased confidence and media literacy- the latter because lack of critical appreciation in media consumption may be associated with depression and eating disorders in young people.

3 CASE STUDIES

3.1 Introduction

Case studies were chosen to illustrate:

· The different areas of First Light’s work.

· Good practice.

· The mechanisms whereby First Light projects achieve their impact.

The evaluator made contact with the case study projects and interviewed different stakeholders so as to understand the benefits they received from the projects. Case studies are particularly useful for understanding the mechanisms of First Light’s impact: the means whereby impacts were achieved.

3.2 That’s what I like about my home (615)

3.2.1 Key facts 

Name of organisations
Calling the Shots, Butleigh School, Somerset County Council

Project start date

October 2003

Project end date

December 2003

Length of film


7.5 minutes

Genre of film


Animation/documentary

Age of participants

7-11

Number of participants
100

3.2.2 Description of the project

Calling the Shots has made nine films for First Light before. A commitment to media democracy means that the company often makes films with indigenous cultures, such as Travellers. Like many rural areas, the Mendips contains extremes of poverty and wealth. It has the largest community of Travellers in Britain. 

The filmmakers chose Butleigh School because of its positive attitude to Travellers. The school, for its part, was interested in a film project because it had recently had a bad experience with the media (being featured on the cover of an educational magazine to link to an article on poor standards of provision for Travellers).  The project would provide an opportunity for children to think about how the media communicates its message.

There were eight elements to the project:

· Children attended workshop on how to use cameras. Each of the three workshops with children lasted a day, with Years 3 and 4 attending in the mornings, and Years 5 and 6 in the afternoons.

· Four of the children, including one Traveller, took the cameras home to film their home life over the half time period. This element worked well because the Travelling family moved off to visit relatives during the half term, but they were still able to do the project work. The flexibility of filmmaking was important because sporadic attendance at school usually prevented Travellers from taking part in school projects or from forming strong bonds with other children. 

· Children attended a workshop on 3D animation run with Aardman Animation. This added excitement to the project because most of the children were familiar with Aardman and “Creature Comforts”. The children animated stories from the filmed scenes. They made and then filmed their own clay models.

· Children attended a workshop in music run with Bill Roberts, a music educationalist, using traditional and other instruments. This element of the project made a link to the children’s other school work. The children already had arts and music classes as school, so that the project had a balance of new and familiar elements.

· Calling the Shots ran an after school club for children and parents together and further training for teachers to show them how to use cameras bought for the school by First Light. This element ensured that children could continue their filmmaking after the project ended.

· There was a production day in which Calling the Shots showed selected rushes from the project. The young people decided they wanted a magazine style, about the making of the film, with a presenter guiding the audience.

· Calling the Shots finished the editing without direct participation from the young people. The development of new City Learning Centres, which contain large numbers of mackintosh computers, will make it easier for children to take part in editing in future projects. However, lack of time and lack of space (Calling the Shots has two laptops and the school had a small number of the wrong type of computers - pcs) meant that this did not happen here.

· The film was premiered at the school in an event attended by teachers, children, parents and senior representatives of the local authority. The film has subsequently been shown at Frome Arts Festival, Tampere Film Festival in Finland and Kids4Kids Festival in France, and will be shown at Athens Camera Zizanio.

3.2.3 Outcomes for young people

The project has a wide appeal. Ina Hume, a local youth worker, observed that “The project seemed to engage kids who weren’t necessarily academic and weren’t doing that well in class.” The involvement of the Travellers was particularly beneficial. Gwyneth Harwood, Traveller Education Officer, Somerset County Council said that “I know that one of the young Travellers in the film felt very proud to be involved and to feel special, which is important as it is often difficult for Travellers, who have many absences due to their lifestyle, to slow in and of school. I think this project helped her to feel an important part of the class.”

The Travellers who participated gained in confidence because they were not used to being singled out in projects. One of the points of the film was to show the common experience of different groups. The children understood that “Home is home, wherever you are.” The Acting Head of Butleigh School, Jane Walker thought that “All the children who featured had a considerable boost to their confidence.”

According to the film maker, Jeremy Routledge, the special characteristics of film are that:

· The young people learnt that “they can frame their own world. They can be self defined rather than defined by other people”. Filmmaking is empowering because “If you direct people, they will look where you want them to look.”

· The editing process highlights the nature of choice and the scope to produce different interpretations of one experience. The final presentation can take different views from different places and put them together.

· Filmmaking is a complex environment which develops sophisticated problem solving skills. 

· Children are given equal status with adults. They act as peer educators, helping teachers and other pupils to learn.

· Filmmaking is peculiarly social, creative team working. This can be a Eureka moment for children who realise “I can be creative, and I can be with my mates, and I can earn some money.” There is a total dependency which is especially good for teenagers as it forces them to coordinate with each other and accept each others’ differences. 

· Filmmaking expects the highest standards of participants. This is a natural part of being creative. Art can be highly aspirational at any age. 

3.2.4 Outcomes for filmmaker

Two projects have followed on from this one:

· Calling the Shots is working with the BBC and WildScreen in Bristol filming young Travellers and their horses.

· Calling the Shots is part of a group that has received funding from South West Screen to set up a young peoples’ film festival in the south west.

3.2.5 Outcomes for the school

The three main gains for the school were:

· Experience of partnership working. Jane Walker, the Acting Head of Butleigh School observed that “It was an eye opener bringing in outside experts.” 

· Skill development. This project was the school’s first encounter with digital media. The equipment, training and experience helped to inspire teachers to use film in their work.

· Social inclusion. Jane Walker concluded that “We achieved our major goal of bringing the young Travellers further into the mainstream of school life and taking a lead part in a big project with their peers. They have established more connections and friendships as a result of the project.”

3.3 Gangstars (641)

3.3.1 Key facts 

Name of organisations: 
CSV Cardiff, St Cenydd’s School Caerphilly


Project start date

September 2003

Project end date

June 2004

Length of film


10 minutes

Genre of film


Gangster

Age of participants

8-12

Number of participants
Core group of 20

3.3.2 Description of the project

CSV is provides training and support for people who find it hard to access mainstream training and education. The media department of CSV has been teaching video production for more than 10 years. CSV had already won a pilot award and a studio award before the project with St Cenydd’s School. The media tutor at CSV, Tracy Pallant, chose the school because it integrated able bodied and disabled children in a positive environment. The two media teachers they approached, Jane Tucker and Lynette Hood, were extremely enthusiastic and supportive from the beginning.

The project happened out of school hours. Two hour workshops took place on Tuesdays and Saturdays from September 2003 until February 2004. This included drama workshops to develop the characters and themes, script writing workshops, sound and camera workshops, rapping workshops, and editing workshops. Filming took place in February half term. A subgroup also attended a professional film shoot early in the project.

The main problem was in attendance. Some of the older children had jobs and would make commitments they could not keep. Others simply could not spare the amount of time that the project needed. One of the positive outcomes of the project was to help young people not to take on too much. Tracy Pallant observed that “It was very challenging because of the large numbers of young people involved but everyone worked well together.”

The film was screened at the school and the Chapter Arts Centre in Cardiff and has been entered for the Leeds Film Festival. Two of the young people introduced the film at the Chapter Arts Centre. In addition, one member of the group produced a poster for the film which is still up on the teacher’s wall.

3.3.3 Outcomes for young people

Benefits to young people included:

· Wide relevance. CSV’s view is that film works well because many young people have problems with literacy, yet they respond well to visual images.

· Increased interest in film. Seven of the core group have gone on to do media studies AS and one to study music. In addition two of the older participants have applied to study related subjects at college (Film Production and Performing Arts).

· Increased interest in education. The teachers told us: “The project has changed the young peoples’ attitude to school. They are more focused. They can see the purpose of it all.”

· Increased social skills. All members of the group developed their social skills. The teachers said that they were “more relaxed, respectful and responsible.” The young people gained from working as a team. The director had to develop the skills to tell his peers what to do. Others learnt that other people were reliant on them and therefore realised that their work is important.

· Team working. One young person commented that “My role in the film taught me that you have to practice, you must be patient and you must learn to communicate with others and take on board their opinions and ideas.”

· Enjoyment. Another young participant said “It was fun making the film but we were serious about what we were doing. I realised there is a time to have a laugh and a time to work.”

· A qualification. The young people received level 2 certificates in Video and Drama Production from the Open College Network

· Different model of learning. In the teachers’ view, young people can have a relatively narrow experience of adults, either as teachers or parents. The film project was positive because the young people were “learning from specialists, treated as equals.”

3.3.4 Outcomes for filmmaker

CSV gained from the technical skills and support of the First Light mentor, Jeff Dowson. The mentor came out on every shoot, helped contact with a sound recordist and dubbing studio, acted as an advisor on a crowd scene, and helped with filming.

As a result of this project, CSV has developed a relationship with BBC Wales. The Head of Talent came to an early editing session and provided comments. She is now talking to CSV about a possible television programme about young peoples’ film in Wales.

3.3.5 Outcomes for the school

The teachers gained technical skills. Neither had ever made a film before. Both were English specialists for whom media had been added as an extra responsibility in their teaching work. They learnt script writing. One said “I have a much greater awareness of what works and what does not. I know not to be self-indulgent, even if it is my favourite line.” They learnt drama games that they can use for teaching. They also learnt editing skills.

The teachers enjoyed being part of a long project with an outside organisation. The teachers had access to specialist advice, far beyond their usual resources. They also gained career satisfaction. The project took them into “a different world”, which was good because teachers can get “classroom trapped”. As Jane Tucker said “It is gratifying shaping pupil’s career choices.” Lynette Hood concluded that “Having the opportunity to work with and learn from a wide range of media professionals has been extremely beneficial to me as a Media Studies teacher. It will undoubtedly influence the way I teach practical coursework in the future.”

3.4 Green Light (565)

3.4.1 Key facts 

Name of organisations
The Rural Media Company


Project start date

October 2003

Project end date

March 2004

Length of film


Five films each of five minutes

Genre of film


Comedy, chase, romantic drama and romantic tragedy

Age of participants

12-17


Number of participants
60 overall

3.4.2 Description of the project

In December 2002 until February 2003, The Rural Media Company ran a script development project. Five scripts developed from this course were successfully submitted to First Light for a studio award. Five groups took part in workshops for script-writing, acting, filming, sound and editing. Filming was generally done over two days locally in Shropshire or Herefordshire. Communicating a rural identity was one of the purposes of the project. As Nic Millington explains “All the films have a very strong sense of place”.

The five films were screened at the Odeon Hereford. A representative from each group introduced the film. More than 200 people attended, including the mayor. The reaction was hugely positive. 

The films received strong local media coverage in print and radio: the Hereford Times, Hereford Journal, Shrewsbury Chronicle, and BBC Hereford.

The films have been shown in BBC Blast, Birmingham Artsfest, Borderlines Film Festival, Leeds Young Person’s Festival, Show Commotion Sheffield and the Coop Festival, and will be shown at Video Tivoli in Finland.

3.4.3 Outcomes for young people

The project clearly increased participants’ interest in film. Five of the young people are now studying performing arts at college and one is studying film. The prevalence of theatre is in part a reflection of the pattern of provision: there are more performing arts courses locally than film courses. As Nic Millington, Director of The Rural Media Company explains, rural areas tend to have strong traditions of amateur dramatics, while film is seen as “an urban subject”.

As part of the exit strategy all the young people were given careers information with details of websites, screening opportunities, media arts access facilities and further education opportunities available locally. All the film makers also have the opportunity to take part in The Rural Media Company’s summer school.

Nic Millington and Adrian Lambert believe film has special characteristics that make is a particularly beneficial activity for young people:

· It deals in visual images. Young people might have low literacy or other special needs. However even young people who are disengaged from the formal education system usually have a strong aesthetic sense and televisual literacy. Participation in a film project is in effect turning a perceived weakness (time spent watching television) into a strength.

· It is an extremely varied activity with roles for individuals with different aptitudes and interests. Some of the young people are initially attracted to a film project because of its association with celebrity. However, they soon find a niche for themselves, whether in acting, directing, writing, lighting, make up etc. 

· It provides instantaneous feedback. This helps to engage and build confidence in individuals who might have had negative experiences of learning.

· It provides a positive environment for learning from mistakes. Repetition through multiple takes is inherent in the art form. Unlike the performing arts, participants have the scope to repeat the work, piece by piece, until they are happy with the whole. The emphasis on repetition works well for special needs groups or other individuals who have limited attention or memory retention.

· It has a precise division of labour. Everyone has to work together at the moment of filming. There is a creative tension accompanied by an absolute need for silence.

· It is empowering. Adrian Lambert comments that “media puts young people in very powerful positions. It gives them a level of authority they do not often have. When you have a camera you can go anywhere and do anything.”

· As with other art forms, film benefits from the aesthetic equality. As Nic explains “I might have tremendous skills, but who is to say that my idea is better than an eleven year old”. 

· It builds media literacy. Film engages with the media rich world in which we all live. Media literacy is important for active democracy. This process also builds demand for the arts.

3.4.4 Outcomes for filmmaker

The First Light provided relatively long term funding for a suite of films and therefore enabled The Rural Media Company to work in a more developmental way with the teams of film makers. There were also economies of scale in equipment purchase and scheduling, and the benefits of employing a producer. 

Even a long established a respected company like The Rural Media Company gained strongly from the endorsement of First Light and the UK Film Council. As Nic Millington explained “we are part of a wider network of First Light funded organisations, part of a family.” The Rural Media Company is strongly committed to high standards, but nonetheless gains added energy from working for a funder like First Light rather than more generalist and arms length funders like the European Union. 

The participative approach is part of The Rural Media Company’s philosophy of stimulating active democracy. It also has a commercial value because there is a growing interest in user generating content in broadcasting often without the experience of being participative.

The First Light project was a significant step for The Rural Media Company towards a strategic partnership with Herefordshire LEA. 

The Rural Media Company is currently making three films in schools, with funding from Worcestershire LEA and the Elmley Foundation. Their experience of the First Light project was so positive that they are following a similar approach in this project, even though First Light is not the funder.

One of the best aspects of the project for The Rural Media Company was the opportunity to “make a film for film’s sake.” This enabled the company to be creative and participative than the more common circumstance where the subject is dictated by the funder. Nic Millington observes that First Light films still serve a social purpose without being heavy handed: “the work that comes back is not obscure meanderings”. 

3.4.5 Outcomes for the youth service

Two of the groups included youth workers. The Green Light project was different from usual youth work practice because it was highly product based. There was perhaps a stronger emphasis on high artistic quality than might be the case with youth work.

The Herefordshire Youth Service has approached The Rural Media Company to produce a set of print materials to accompany the films, with the idea of showing them across youth centres and community buildings in the county. They acknowledged that “there is a wide range of issues and viewpoints represented by the suite of films, all of which are central to the lives of young rural people”.

3.5 My Grandma (710)

3.5.1 Key facts 

Name of organisations
Smith and Watson Productions



Project start date

January 2004



Project end date

April 2004


Length of film


5.5 minutes

Genre of film


Drama

Age of participants

12-18

Number of participants
24

3.5.2 Description of the project

The project was initiated by two young people, Geoff Taylor and Charles Stoddart, who made contact with Smith and Watson through First Light. Smith and Watson is an independent television production company that makes drama programmes and television commercials. 

The two project leaders, Geoff and Charles, found other young people through local drama clubs and schools. Smith and Watson provided their equipment and expertise as required to meet an agreed production schedule. Nick Smith managed the budget and also gave feedback on each stage of the work. Over a two month period Smith and Watson had an open door policy, which included giving the group a desk in their office. Being in Smith and Watson’s office was of enormous benefit to the young people. Geoff Taylor feels that he learnt a great deal about the film industry just from listening to telephone calls coming in from the BBC and Discovery Channel and conversations over lunch. 

The young people took the lead on the project. As Charles explains “Smith and Watson were really supportive as well as leaving us to make our own decisions.” Charles explains that “I love film so much, it has so much scope for innovation and can really make a difference to peoples’ lives”. The idea for “Grandma” came from a desire to highlight the issue of teenage carers, which the two project leaders felt was given little attention in the media. 

The film was screened at Dartington Barn Theatre, Beaford Centre, and Phoenix, all in Devon, and at the Technology Innovation Centre Short Digital Film Festival and Big Screen Birmingham. It was also shown on the Community Channel.

3.5.3 Outcomes for young people

The outcomes for the young people were:

· Understanding of working practices. As Geoff explains “You learnt that you can’t mess up. Deadlines matter. Budgets matter. There is a lot at stake. This is different from college where all that is at stake is the difference between an A and a B grade”. He gives the example where he was filming first thing on the morning using a camera that was needed by a team from Smith and Watson in the middle of the day to film a BBC drama: he had to bring the camera back on time.

· Work experience. As well as the technical training, the First Light project introduced the project leaders to the sources of funding and the film festivals, the processes whereby they could make a living out of film.

· Skill development. Geoff and Charles are now sstudying media practice at Bristol University. Charles comments that he feels that he has “a head start in all aspects of his course”.

· Team work. As Charles explained “The whole thing is team work. You couldn’t do a thing on your own”. Although young people work in teams at school and university, in his opinion First Light projects are different because the team is responsible for managing a budget.

· High quality. As Nick Smith explains “The project raised participants’ standards. We worked to professional standards. They are the only standards we are used to working to.” Charles emphasises the importance of quality “We want to make something that is respected. We want to be seen.” Both the project leaders feel that the film they made will help them find work in the media.

· Confidence. Geoff comes across as a very confident and motivated young man. However, he explains that before the project he was rather coy about expressing his ideas, in part because the educational system has not always allowed him to do so as he is dyslexic. Working in film, especially the process of explaining his ideas to professionals has given him additional confidence in expressing his ideas verbally.

· Acting experience. The cast had very little experience and this was restricted to the theatre. Film requires actors to get into and out of character quickly for the different takes.

The project leaders think that film is different because:

· It is the most accessible art form. As Charles observes “The majority of people have seen television. Everyone can take something out of it.”

· It is especially absorbing. As Geoff explains “When you are in the cinema and the audience is quiet, you are lost in another world.”

3.5.4 Outcomes for filmmaker

Smith and Watson had had young people on work experience before, but had not run specific projects with public funding. 

3.6 Modern Day Fairytales (461) 

3.6.1 Key facts 

Name of organisations
Sheffield Independent Film and Television (SHIFT), Lowfield Community School, Doncaster Community Arts (DARTS), Youth Association of South Yorkshire (YASY)

Project start date

January 2003



Project end date

August 2003


Length of films

13, 12, 7.5,

Genre of films


Fairy tale fantasy, romance, horror

Age of participants

13-18

Number of participants
11,14,7

3.6.2 Description of the project

Sheffield Independent Film and Television Ltd (SHIFT) was set up in 1990 to promote equality of opportunity through the provision of high quality film and video training for all ages and to give access to vocational opportunities in the media industries. In 2001 SHIFT received a pilot award for five films from First Light. The theme of “Promise” tended to encourage ideas around social issues. In order to increase the emphasis on fantasy and imagination, SHIFT decided that their next project would have the theme of “Modern Day Fairytales”.

For “Modern Day Fairytales” SHIFT worked with three partners:

· The Youth Association of South Yorkshire is an umbrella organisation that supports youth clubs in the region (YASY). YASY worked with a group of seven young people aged 15 to16 based across South Yorkshire, all excluded from school, three with English as a second language and one mum to be. The project used puppetry in order to help enhance the visual thinking of the participants. The YASY group had a story line around a mad dog, for which they were taken to a special effects laboratory.

· Lowfield Community School is a school with a mixed race population in the Abbeydale Corridor Education Action Zone. They had a group of 11 young people aged 15, from different ethnic groups.

· Doncaster Community Arts (DARTS) is a community arts organisation working across Doncaster. They had a group of 14 young people aged 13 to18 recruited through Connexions. Four of the group were excluded from education, three were in care and one was a mum to be. The group included young people with experience of being homeless.

The three partners each contributed £3,000 towards the project budget, and an equal amount in kind.

Each group had a filmmaking mentor from SHIFT, who also provided workshops on story-telling, script-writing, filming, lighting and sound. 

The films were shown at The Showroom Cinema in Sheffield, as part of the Showcomotion Children’s Festival in July 2003 to an audience of 250. They were also shown at the Bang Film Festival in August 2003 and KINO Manchester. SHIFT organised an Oscars-style ceremony for participants at the Showroom screening. 

The main problem of the project was retaining mentors, given the demanding nature of the skills required and competition from other more lucrative employment opportunities. The wide spatial spread of the project groups caused logistical problems for SHIFT. The DARTS group missed the launch at the Showroom Cinema because of school commitments.

3.6.3 Outcomes for young people

The main outcomes for young people were:

· Enjoyment. One father said that their household talking about nothing else for the past six months. The young people especially enjoyed working outside their normal school/family routine and the adventure of going on a shoot out of town.

· Increased creativity. One young person commented “I really enjoyed doing the directing – I could see perfectly in my head what I wanted the scenes to look like, how I wanted the actors’ expressions etc.”

· Insight into working culture. In their written feedback young people commented that they “were inspired by the uncomplaining, quiet focus of the professionals and learnt that there is a serious side to this business.” For many participants, this was their first experience of working under pressure in a team – useful experience for most adult occupations. Project Co-ordinator Malcolm Camp observes “A new kind of maturity, that sometimes defeats adults, is required in script writing by committee and film production by democratic process”.

· Increased motivation. The young people at YASY had all experienced difficulty engaging with learning and yet attendance at the project was nearly one hundred percent.

· Increased maturity. Malcolm Camp believes “First Light provides a kind of rite of passage for young people who are at the stage between child and adult. First Light is something that is theirs and does not belong to parents or school”.

· Higher aspirations. Some of the film making mentors provided excellent role models for the young people as they came from similar disadvantaged backgrounds.

· Increased interest in film. Three of the group from Doncaster said they wanted to purse a career in film.

· Work experience. SHIFT introduced participants to other film makers in Sheffield, as a result of which several were invited to be extras in the low budget horror Creep Killers directed by film maker mentor Adam MacAlevy. 

Malcolm believes that film is special because of:

· Glamour. “There is glamour in handling big, state of the art equipment in public and seeing yourself at a premier event on the big screen, the size of a house. Film flatters those involved”.

· Team working. “Film making provides a unique team adventure with a long lasting product. It provides the excitement and adventure of an outward bounds experience combined with an introduction to professional working practices and artistic creativity”.

· Visible achievement. “It is rare for people to see themselves in a public context and this allows for a special kind of self evaluation.  Because the action on screen is practiced and rehearsed people tend to look good and are seen to be doing well.”

3.6.4 Outcomes for filmmaker

SHIFT formed good working relationships with Doncaster Arts and Abbeydale Grange School. Relationships with Connexions were also maintained after the First Light project.

SHIFT is very positive about First Light because it “helps to lay down good practice under which to operate similar young peoples’ film projects and this helps to maintain our reputation as a provider of top quality youth film”. 

The First Light programme encouraged SHIFT to strengthen its evaluation systems. Both participants and mentors completed diaries and questionnaires. These allow rapid resolution of problems. Malcolm Camp feels “We have proved that we can have both good “process” and good films with this level of budget if the right kind of support is in place.”

3.6.5 Outcomes for the partners

SHIFT’s partners such as Sheffield First for Safety have used the First Light films as educational tools to discuss issues of alienation, bullying and homelessness. Such organisations have commented that they are proud to be associated with such a high quality product that represented the views of young people. Bridget Kelly from Shift observes that the films have special value in youth work because they are “young people talking to young people”.  

4 LESSONS

4.1 Technical

4.1.1 Preparation

Filmmakers mentioned various aspects of preparation that were important, either in their presence or their absence:

Contact details:

We (the filmmakers) should have given our mobile numbers to everybody as the start of the week so if anyone was not going to come in or was having problems they could contact us. (529)

Parent’s permission:

Design a clearance and parents’ permission form that covers all the projects needs including post production meetings and screenings. (461)

Clarification of responsibilities:

In hindsight it was felt a) that more preparation (of ideas, story, skills) would have been beneficial and b) that, during filming, a clearer identification (and signing off) of tasks, and skills, day by day objectives and outcomes would have been helpful. (510)

The selection and briefing process was a bit rushed at the beginning of the project and led to later misunderstandings about schedules, outcomes and responsibilities. (461)

Film ideas:

It would have helped had we (the filmmakers) been sent copies of all the applicants’ film ideas and synopses in advance. (529)

Training: the artists took part in anti-racism and anti-sectarian training before the project (343)

Paper editing:

Time in the edit suite could be saved with better pre-planning of direction and the edit – copying tapes onto vhs for logging by the mentor and a more rigorous paper edit before hand. (461)

Script development:

Scripts were developed without adequate consideration for the demands of production. It would help to put limits on the number of locations and actors in a script and to follow the principle of “keep it simple” when developing a story. (461)

Adequate pastoral care:

The Youth Development Team were responsible for general “crowd control” as we were working in a very open location and at times attracted quite a large mob of onlookers! (343)

A de-brief session and celebration:

We built in a contingency day, in case any extra footage was required or the production ran over. In the event we were able to use this as a very relaxed, rushes viewing, cake eating, games playing and evaluation day, which was excellent. We have found in the past that, since it is difficult to include a lot of young people in the editing process, shoots can come to an end and be a bit of an anticlimax until the premiere of the film. (343)

Evaluation:

Read the final report template first in order to establish what kinds of outcomes you need for the project so you can feed this expectation to the filmmaker mentors. (461)

4.1.2 Pre-production

The main problem was in engaging all members of the group. This was either because members were not interested in the technical side (500, 561) and:

The group of girls were not able to take advantage of the high quality video input, and found themselves reverting to the comfort zone of drama and acting rather than becoming more skilled film-makers, as we would have hoped. Not many were showing signs of wanting to concentrate on the technical side of the work (447)

Or were not interesting in the performing side:

The boys understood the importance of the technique of sound, but reacted to the idea of interviewing and being interviewed with some reluctance, little enthusiasm, or occasional horror and embarrassment. (447)

Or because of limited equipment:

The two difficulties are that there are so many participants and they all want to participate which creases logistical problems re staff, equipment and story building for a 10 minute programme (447). 

4.1.3 Production

Production problems fell into five classes:

1. Equipment. Project 555 obtained a camera from a sponsor at a  hugely discounted rate, but found out part of the way through that the backfocus was faulty and had to re-shoot the scenes. Equipment problems were also experienced on project 609.

2. The weather. Projects 458, 529, 533, 561, 565, 701, 710 and 609:

Half of the project was filmed outside. It was cold and wet. The crew had to use external lighting and a generator that made it very noisy. The young people had to dance and film for nearly four hours. (458)

We were filming in very hot weather under lights and it was extremely uncomfortable for everyone. (529)

3. Attendance at the shoot. 

The main actress only showed up for the first two days and then disappeared until after the shoot finished. The film maker mentor was able to improvise re-shooting her being killed off with the clever use of a bloody mannequin’s head and an assistant’s hands to cut her out of the sequence. This is an example of the kind of flexibility that is required when working with this sort of group. (461)

4. Logistics:

The local community transport budgeted for seemed the best possible option, but proved unreliable and inflexible. (461)

During the shoot the young people chose not to sleep very much at night which made the second day a bit of a slog from everyone’s point of view. (500)

It is important to have adequate support when you are on location (e.g. runners with cars). (500) 

We had last minute location problems, some sound problems, scheduling difficulties and an ugly encounter with an upset parent who hadn’t been informed of our schedule (341)

5. Securing locations:

In the future we would sign a location agreement with everyone to ensure the space is ours for a particular time slot. (604)

4.1.4 Post-production

There were three types of problems:

1. Time. Several projects commented on the difficulty of getting the running time down to the set amount, for example:

The only problem was trying to a make a lean film leaner without turning it inside out! (612)

Time problems were sometimes for a positive reason:

Time was the only real issue. We all became perfectionists and time was against us. (642)

2. Sound. 

The sound on one project had not been consistently supervised and this led to huge problems in post production. (357)

The Arts Centre where we have been editing isn’t the ideal space, as there are usually other, sometimes noisy things going on at the same time. (447)

3. Equipment problems. Equipment was either faulty in some way (447, 500, 561), or double booked (533).

4. Difficulty including the young people. Several projects completed the editing without the young people either because of lack of time (533, 510 and 454), tight space (545), or because of the dispersed nature of the groups in a rural area (565): 

I feel some regret that the restrictions of the school timetable and logistical nightmare of working around SATS, activities week and other end of term activities meant that the final polishing of the visual effects were done without the young people’s direct involvement. (533)

In one case the mentor recommended ways of involving the young people in post-production e.g. through titling and generating sound effects. (624)

Finding a way to get the edit done collectively was initially difficult. Following advice from the First Light mentor we knocked together a linear edit that removed unnecessary footage so that the young people could focus on arranging the essential footage. (721)

4.1.5 Distribution

There were few comments about distribution in the report forms:

I think distribution is an area where everyone needs help. (615)

4.2 Organisational

4.2.1 Working with young people

There were three main issues around working with young people:

1. Young people did not always attend consistently: 

At the beginning it was quite difficult to get the kids to buy into the project and commit their free time as they were not being paid. Those young people who persevered and stayed with the project felt that it was worth it. None of the young people who dropped out came to the screening. (527)

This was often because of other commitments rather than lack of interest:

Young people always have a lot of pressure on them to do other things apart from making films. It was useful having funds to make sure that bus fares/lack of money was not a cause for no-show. (447)

Working with the older age groups was difficult at times because they had so many demands on their time with mock exams, school performances, sporting commitments etc. (565)  

Three of the young people had caring responsibilities which made shoot days quite difficult. (603)

Attendance problems were especially common in youth clubs:

Young people felt that filming was another activity on the night rather than THE activity for the evening. (515)

The nature of working in a youth club environment meant a very flexible and improved structure had to be adopted and also that the whole process took longer than originally planned. (515)

The complex and often disadvantaged lives participants lived often undermined their commitment to attend:

A huge problem has been the presence of a boy whose father is a hard nut. The rest were afraid to talk about their lives in front of this boy in case something they said was taken wrongly and reported to the boy’s father who would then beat them up. (447)

It proved impossible to get anyone from the group of young asylum seekers to help with the final edit. Two of them had been moved from their temporary accommodation. (458)

Among the group’s many needs is the need for adequate clothing/footwear for the shoot. The recce was a wash out and we had to provide coats from a charity shop. (461)

Because of confidentiality issues (working with vulnerable young people seeking asylum or with refugee status) the young people could not take part in any live-action or photographic work, so animation was the ideal medium for them to tell their stories. (462)

Evenings were problematic, since two of the boys were on curfew tags – and permission had to be sought from the courts to allow them out in the evening. (539)

Filmmakers addressed attendance problems through:

a. Providing pastoral care:

We have learnt though experience to provide as much pastoral care for the young people as possible, especially for those not actually shooting when on location. (357)

You can’t expect filmmakers to think constantly about travel, food, periods, religious and cultural restrictions etc. etc. so you must ensure someone else is there to do that, so the professionals can focus on sharing their expertise, NOT play at being youth workers. (724)

b. Running taster sessions:

We ran taster session before the project. This meant that people had the skills to do things and anyone who wasn’t really committed dropped out before it would cause gaps in the crew. (721)

c. Setting clear ground rules:

Many of the possible difficulties were avoided by a contract being developed and policed by the group themselves. (434)

We began the process by formally agreeing our set of principles or “Production Charter.” (600)

There were two occasions where group members did not turn up. On both occasions, the filmmakers called the members called the members and explained that, though it would be possible to make the film without them, the final film, as it had been planned, would be compromised. In both instances, the group members came to the set immediately and in neither instance did they feel as though they had been disciplined. (454)

d. Customising projects to the needs of each group:

Working with young people in the 15-16 age group is not an exact science. All groups and individuals respond to the project in different ways. (555)

We re-ordered some of the process in response to the participants’ way of learning e.g. storyboarding/shot lists became easier to understand and easier for them to incorporate into their planning after experimenting with the camera and shooting footage, rather than it merely being placed in the pre-production schedule as it should occur. (421)

e. Maintaining momentum:

Schedule the edit immediately after the shoot while motivation is still high. (458)

Condense the period of production with the participants in order to better sustain momentum and concentration. (462)

f. Ensuring early practical engagement:

Having access to many small digital cameras meant that we were able to overthrow the normal expectations of filmmaking and the whole process became much more exciting, more immediate and more fun. (421)

g. And flexibility:

The main actress had to do an entire scene acting with herself, with the facilitator doing a voiceover as her offscreen mother, helped by a clever cutaway of a speaking mouth. (624)

However, attendance problems did cause technical problems because of continuity:

To keep continuity of kinds in the storyline of the film proved very hard. (515)

In the future we would integrate other animation processes into projects as the hand drawn technique was lengthy and in a group project of this type also generated continuity problems in the final edit stage. (343)

One project failed because of poor attendance: 

We all thought that we were moving successfully from training in camera and sound sessions to getting out on the streets and starting to film. Unfortunately the young people started to drift away because of the slowness of the process. (447)

2. Young people varied in their contribution to the group. Some young people contributed a lot and some very little. 

This point also applied to parents:

We had hoped for a greater level of practical parental support. In practice we had an enormous amount from very few families, who also learned with the children. (520)

The general lesson from First Light projects was that, after a reasonable cut off period, filmmakers should concentrate on working with young people who are interested in the project, rather than attempting to retain reluctant participants:

Accept that young people have different reasons for being involved in film making. (341)

One group didn’t seem to get into the project at all, or only in a sporadic fashion. We realised that we were just providing a displacement activity for both the workers and the young people, and the project never really got over this.” (357)

Try to work with more young people who have expressed a desire to make a film, and who have actively “opted in” to the project. (357)

If someone is reluctant to be involved – believe them! (604)

3. Group dynamics:

Working with 10-12 year olds necessitated gaining an awareness of the dynamics of the group. Small jealousies or rivalries bubbled under the surface if individual children didn’t feel they were getting enough attention. When responding to this, it was important to strike a balance between encouraging individual children and keeping a clear focus on the process at hand. (454)

In general the powers of concentration and focus of a group of teenagers are quite different from adults, and it requires greater sensitivity and responsiveness to the signals of the group and flexibility to adjust to the programme to suite their mood, understanding and attention spans. (565)

Culture of the group can stop the enthusiastic members from participating: Working with a very dispossessed group who have grown up in a strong local culture which is excluding of others and limiting of ambition (447)

There was a balance between the team not getting on, or getting on too well!

One of the girls was a problem as she appeared to have taken a shine to the cameraman. (447)

4. Perspective. Young people often needed support to interpret their experiences or ideas from an outsiders’ viewpoint:

The problem is one of distance. They are actors in their own story and it is sometimes difficult to get them to look objectively at what has been happening so dramatically in their own lives. (447)

During the script writing workshops some of the group had very definite ideas which they weren’t prepared to compromise initially even when it meant that the film made more sense and was more accessible to a wider audience. (641)

This role of filmmaking (and other art forms) in helping young people to think about the role of the audience (or customer) is one of the values of arts projects in preparing young people for work.

4.2.2 Process v. product

First Light projects had to balance the demands of ownership by the young people (which would imply control of work flow and direction by the young people) with the demands of a quality product (which might imply greater structure from the professionals). 

It was very important to us that the film came from the young people rather than being imposed on them by us. This meant that the process was longer and more expensive than we had anticipated but we felt the investment was worth it. (462)

As this was a strongly “process” project, the challenge was always going to be to find a way of presenting the material gathered as a satisfying narrative. (615)

There was a balance between leaving the groups to take ownership of the project and imposing structure so as to ensure a quality response. (447)

This difference of approach was sometimes mirrored in the different working styles of the staff on the project:

The main youth worker and the rehearsal director didn’t get on very well. The rehearsal director is a classically trained dancer from an early age, and has a work ethic that comes from this background, whereas the youth worker has a tendency to “mother” the young people somewhat. (343)

4.2.3 Project management 

Several projects said that they underestimated the project management needed for a First Light project (357, 454) 

Bring in a freelance project manager earlier in the project (357)

Build in more contingency funding and time. (357)

Delays and sometimes cost increases were caused by:

1. Lack of commitment from partners. 

make sure that the key players are well aware of the commitment involved (341)

delay because the writer who had initially expressed an interest in working on the project withdrew because of other work commitments. (343)

There were examples where partners did not deliver the support filmmakers expected. For example, in one project, teachers promised support, but were unable to deliver it because of an Ofsted visit that coincided with the project (143). In another project teachers  did not take part because of poor morale as the school was being closed as a result of Ofsted inspections (561). One of the youth workers did not turn up for the majority of the shoot on one project which increased the burden on the rest of the team (357). Staff turnover causes problems, for example, with regard to a youth work co-ordinator at a college (529), and changes in the head teacher (615).

 2. Changes in the project or participants:

The children who were recruited to the project were younger and less experienced than intended, which meant that rehearsing and filming took longer than anticipated. (357)

This turned out to be a significantly larger production than was originally envisaged, involving 14 instead of 5 young, learning disabled people (between 13 and 18 years) in a 10 minute, rather  than 3 minute production. Hence the significantly increased costs. (370)

It was difficult to get editors to agree to a fixed fee especially when they did not know the director in question, or when they found out how many hours or rushes there were. (461)

Projects sometimes incurred costs that weren’t (and couldn’t have been) anticipated, for example, music (515) and the purchase of archive footage (561).

3. The seasonality of young peoples’ activity:

The main production period was over the summer holidays and the crew of six was disadvantaged by variable attendance on occasions with some young people away with their families. (370)

We did schedule enough time but the summer break immediately prior to production made co-ordination and communication difficult and it was hard to maintain momentum. (500)

4. Difficulty raising match funding (357, 454 and 447). In project 454 partnership funders made demands on the project which increased the overall cost.

This problem was overcome by employing a temporary fund raiser who successfully secured additional funding. (454)

5. Knock on effects. In project 370 delays on one project affected another because of overlaps in professional production crew. 

4.2.4 Screening 

Respondents emphasised the importance of screening:

We learnt how important it is to have a big launch and a cinema screening of the young people’s work. (458)

The main problems experienced were in:

1. Organising publicity. (454) 

Time-line the public screening at the cinema early in the programme to allow the appropriate amount of time for publicity and preparations. (458)

2. Negotiating appropriate times with the cinema. (458)

3. Fitting screenings in with school timetables. In one project the young people missed the screening because of school commitments and late communication from the filmmaker (461).

4.2.5 Mentor’s role

Respondents made a number of highly positive comments about mentors. 

1. Mentors provided specific technical input to help filmmakers and the young people. (557)

2. Filmmakers and young people valued the outsiders’ eye of mentors.

As a filmmaker working alone in the community, I found the experience of having a mentor really rewarding. It is quite easy to lose perspective when working alone so I found all her ideas and feedback really useful. (515)

 The young people liked the fact that she was an “outside” figure representing First Light and took her word very seriously: in fact, it was sometimes very useful to invoke her name to help with focus. (561)

It was good for the young people to have an external person visiting – they thought he was quite a VIP! (624)

3. Mentors helped to bring the different sides of the project together:

Very useful indeed. I felt quite alone as a producer and needed someone who had tried to bridge the gap between kids and the industry. (604)

4. Mentors gave a sense that the project was progressing:

Giving the young people a sense that the film was “going somewhere”. (624)

Negative comments were mainly about the desire for more contact with mentors: that they should have been appointed earlier in the project (545), or should have attended the screening (458). In addition, one project mentioned the effect of having another adult in the team:

The only negative aspect was that as we were also mentored, it meant introducing two more adults on top of the representatives of our other funders and partners. At times it felt a bit heavy with people looking on. (721)

4.2.6 First Light

Respondents made many positive comments about First Light, in particular that staff were: 

1. Well informed 

The continuing information from First Light with regard to other ongoing projects, and potential opportunities for training and film screening in the UK was excellent. (343)

2. Efficient.

First Light was extremely professional and well organised. Emails were always returned exceptionally promptly with all questions fully and carefully answered. (500)

The positives were having a good sounding board when we felt things were not going right. The negatives were having someone who is very busy and as such can’t be around too much. (357)

3. Accessible

The way in which First Light present their material is very user friendly compared to many other funders and information is laid out very clearly. This makes a huge difference when it comes to meeting the reporting requirements. (623)

4. Helpful

I found the staff to be friendly, very well organised and helpful. (434)

First Light staff were genuinely young person centred. (533)

I always felt that First Light were there for us if we needed them. (539)

Respondents suggested two areas in which support to project leaders could be enhanced: 

1. Technical resources:

Access to a comprehensive sound effects or music bank would have been helpful and some clarification about music clearances. (461) and similar (500)

2. Information on good practice to projects (545 and 515) and their partners (500):

It might be a good idea if First Light or the project mentor could give some independent information to schools about the level of production support they need to be providing for the project. Often this is not taken very well by the applicant organisation if it comes from the freelancer. (500)

There should be a film of the filming so that they newly successful candidates for First Light funding get an idea of the process of filmmaking. (515)

APPENDIX: LIST OF REPORTS REVIEWED

	Ref.
	Organisation
	Scale
	Reports - all have Final Reports

	143
	Children's Video Trust
	Pilot
	 

	341
	Reigate & Redhill YMCA
	Pilot
	 

	343
	Wheelworks
	Pilot
	 

	357
	Suited & Booted
	Studio
	Interim

	370
	WFA Media
	Studio
	Interim

	421
	Dance 4
	Pilot
	 

	434
	Millennium Court Arts Centre
	Pilot
	 

	447
	Pilton Video
	Studio
	Mentors, Interim

	452
	West Highland Animation
	Studio
	Interim

	454
	Lambeth Arts
	Studio
	Interim

	458
	Living Archive
	Studio
	Interim

	460
	Wolf & Water
	Studio
	Interim

	461
	SHIFT
	Studio
	Mentors, Interim

	462
	Cinetig
	Studio
	Interim

	500
	Firthpark College
	Pilot
	Mentors

	507
	Cre8 Studios
	Pilot
	Mentors

	510
	Arts College Creative Cluster
	Pilot
	 

	512
	Project Ability
	Pilot
	Mentors 

	515
	South Glos Council
	Pilot
	Mentors

	520
	Garsington Primary School
	Pilot
	 

	527
	Prospero Productions
	Pilot
	 

	529
	Soft Touch
	Pilot
	 

	532
	Middlesbrough Council
	Pilot
	 

	533
	Cape Cornwall School
	Pilot
	 

	539
	All Change Arts
	Studio
	Interim

	542
	Latimer Film
	Studio
	Mentors, Interim

	544
	Light House Media Centre
	Studio
	Mentors

	545
	Lighthouse Arts & Training
	Studio
	Interim

	555
	Greenwich Films
	Studio
	Mentors, Interim

	557
	Artikal Films
	Studio
	Mentors, Interim

	561
	Intermedia
	Studio
	Mentors, Interim

	565
	Rural Media Company
	Studio
	Interim

	600
	Ecelctic Productions
	Pilot
	 

	602
	King George's Community Centre
	Pilot
	Mentors

	603
	Streetwork Youth Team
	Pilot
	Mentors

	604
	Brent Education Tuition Service
	Pilot
	Mentors

	607
	Nicholas Chamberlain School
	Pilot
	 

	608
	Theatre Arts Action Trust
	Pilot
	 

	609
	PVA Media Lab
	Pilot
	Mentors

	611
	City Kids Filmmaking Club
	Pilot
	Mentors

	612
	Fife Council
	Pilot
	 

	615
	Calling the Shots
	Pilot
	Mentors

	623
	Tullochan Trust
	Pilot
	 

	624
	Frontline Audio Visual
	Pilot
	Mentors

	627
	Valley & Vale Community Arts
	Pilot
	Mentors

	641
	CSV Training Wales
	Studio
	Mentors, Interim

	642
	Learning Lighthouse
	Studio
	Interim

	700
	Carers Lewisham
	Pilot
	 

	701
	The Learning Centre
	Pilot
	 

	704
	Belvue School
	Pilot
	 

	710
	Smith & Watson
	Pilot
	 

	711
	Kids Kabin
	Pilot
	 

	713
	Cre8 Studios
	Pilot
	 

	721
	Bedford Creative Arts
	Pilot
	Mentors

	722
	Chocolate Films
	Pilot
	 

	724
	Innov8 Music
	Pilot
	Mentors

	739
	Craftspace Touring
	Pilot
	 

	807
	Fairbridge in Edinburgh
	Pilot
	 

	819
	Brentside High School
	Pilot
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