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INTRODUCTION

Since its launch in May 2001, Hi8us First Light Limited (First Light), has provided funding to enable young people between the ages of 7 and 18 from all sectors of society across the UK to make short films.   A review of performance was undertaken in August 2002 based on an analysis of reports about the funded schemes that had been received by end-July 2002
.  

One year on, the current report further explores outcomes of the First Light schemes.  It is based, as before, on an analysis of reports about funded projects at different stages, written by award recipients and project mentors.  These reports were received in the twelve months after the initial analysis, up to end-July 2003. 

Aims of the analysis 

The report examines benefits of the First Light schemes.  It looks in particular at the impact on the young people participating, and also on the organisations and stakeholders involved.  This is a more specific focus than the previous analysis which, in addition to describing benefits, took a wider view looking at problems encountered and other general issues.  

The information on which the analysis is based

Drawn up by independent consultants, the report is based on a systematic content analysis of eighty-one reports received by First Light by the end of July 2003.  

The 81 reports relate to 45 projects, as follows:  

· 45 final reports (required from all award recipients at the end of their project), 
· 9 interim reports (required from large-scale / studio award recipients half-way through),
· 27 mentors reports (completed on 11 of the projects by a project mentor 
after visiting the project, generally after each visit).
The scale of the 45 projects varies, from the making of one short film to several. 

Overall, about 110 films were made which included fiction, animation and documentaries with a creative slant using a range of digital technology.

The host organisations for the projects analysed include mainstream schools (secondary and primary), special schools, centres for disadvantaged or disaffected young people, youth clubs, community centres, and a prison.  A small number of film-makers drew participants direct from the local community, for example by advertising.  The projects were situated throughout England and Scotland, and included two projects in Wales and one in Northern Ireland
.  
Structure of this report

A wide range of beneficial outcomes attributable to the First Light initiative is apparent from the reports analysed.  Following the Summary, these are described throughout the report in five chapters which reflect categories adopted by the UK Film Council when looking at other film initiatives.  They encompass:

• Technical benefits

• Educational benefits

• Social benefits

(covering Pride / Community cohesion, development and partnership / Enjoyment)

• Cultural benefits

• Economic benefits

In reality, the benefits generally interlink.  The process of learning technical film-making skills for example often has an educational and social spin-off and this in turn is likely to lead to economic benefits.  Links to other chapters are therefore indicated in the text where possible.  Many illustrations are also provided including verbatim extracts from the reports.

Further light on First Light 

SUMMARY 

Introduction 

1. This report reviews the outcomes of Lottery funded projects managed by Hi8us First Light Limited that enable young people aged 7-18, many from deprived backgrounds, to make short films.  The report is drawn up by independent consultants and based on a content analysis of interim/final reports from projects themselves, and in relation to some projects, reports from First Light mentors.  Reports for the period August 2002 to July 2003 were analysed.  These covered 45 projects. 
2. Outcomes of the schemes are classified in terms of technical, educational, social, cultural and economic benefits - categories denoted by the UK Film Council when looking at other film initiatives. 

3. Perhaps the essence of the scheme - across all five categories of benefit – was that film as a medium grabbed participants’ interest.  Once attracted, such interest provided a platform from which other benefits developed.     

Technical benefits 

4. Participants in the schemes gained an understanding of the film-making process.  They had access to professional expertise and guidance, and the opportunity to acquire technical, artistic or creative skills in the making of a film. 

5. Technical skills that were learned ranged from story-building, scripting, storyboarding, through to camera work, editing, and screening.  Experience of acting, or set design, and project management were a feature in several schemes, as well as the use of sound recording equipment, digital editing equipment and specialist IT software packages. 
6. Several of the young people gained aptitude in the technical skills they learned; some revealed talent; very many expressed enjoyment and enthusiasm.  The skills acquired also often had a positive impact on the way the young people perceived themselves and their abilities.  Enthusiasm became linked with self-confidence and led to changes in other areas of life such as their social and educational lives.  Some of young people aspired to continue the process, to make more films, or pursue media studies, and considered vocational choices in film-making or allied fields. 
7. Film-makers and other professionals associated with the projects found involvement in the film-making process to be a powerful tool in developing links with young people. 

8. The professionals learned skills themselves, both from each other in their different roles (film-makers, youth workers, social workers, teachers, etc) and from the various participant groups with which they were engaged.  For example film-makers learnt teaching skills and vice versa.  Some professionals also refined their working practices as a result of projects. 

Educational benefits 

9. The enjoyment and enthusiasm that was generated by the First Light project provided a springboard for educational benefits.  Improvements in school attendance, in behaviour at school, and in educational performance were reported.
10. Some of the skills learned on the project were transferable to education and were adaptable to work on other parts of the curriculum.  These included the basic actions of concentration, discipline, writing, and working to deadlines, as well as interpersonal skills such as listening, debate, and teamwork.  More specifically, the young participants learned about planning, preparation, and organisation; research and internet skills; and conceptual thinking. 

11. Involvement in the project served to broaden the young people's horizons in relation to different educational options for the future, whether towards courses in media studies or other creative arts, or towards other subjects of study.  Information and advice about college/university colleges was on hand, including the provision of references when applying.  For those already engaged in media studies the scheme provided material for course work.

12. The film professionals working alongside the young people served as role models offering a glimpse of a way of life to aspire to.  If that individual was from the participants' own community group or was the same gender or close in age to the project participants then so much the better. 
13. Teachers too found benefits.  Sometimes they learned new skills themselves from the film-makers, or found ways to integrate the First Light experience into the curriculum, to reinforce learning. 

14. Ancillary benefits for schools included widespread staff/school pride, increased morale, an improved status or profile for the school, opportunities to put the film on the school's website, or video archiving of school activities. 
Social benefits 

15. Social outcomes of the First Light scheme were mentioned perhaps more than any other benefits.  Pride and a sense of achievement were reported again and again.  This linked with increased self esteem and confidence, and sprang also from the enjoyment and fun that the scheme generated. 

16. Changes in behaviour were noted, for example in the development of interpersonal skills.  Some young people were observed to become more reliable, co-operative, or respectful of each other by the end of the project.  They participated more or took greater responsibility for things.  Better teamwork and communication skills were also demonstrated.  For their part, the participants felt a sense of recognition and being taken seriously. 

17. 'Believing it is possible' was a position arrived at by some participants in the course of the First Light projects.  The impact of this was relevant to all five categories of benefit, widening horizons on a social level as well as providing inspiration to pursue different educational or employment possibilities not previously considered.

18. First Light had a wider impact, on the local community.  It gave rise to civic pride and raised the profile of the host organisations.  It fostered greater integration into the local community and the inclusion of groups which might otherwise have been excluded. It planted the idea of using film/video in other community projects, not just with young people.  There was also ongoing access to equipment and facilities that had been purchased for the First Light project, e.g. camera/editing kit.  The films produced were sometimes shown in premieres and other screenings to a wider audience, including film festivals, and occasionally had further uses in promoting a theme associated with their content (combating verbal abuse for example, or anti-bullying).  All this fostered a greater understanding of the client groups involved - it helped the Youth Service for example to further understand their clients' experiences. 
Cultural benefits 

19. The project provided the opportunity to use film as a means of expression for youth culture generally, a medium through which the young people could express themselves and concerns of importance to them.  It gave participants a voice, and the opportunity to get a message across. 
20. For groups which might be termed 'socially excluded' this was a huge benefit - groups of young offenders for example, or children looked after by social services, young people isolated in rural areas, students at risk of exclusion from mainstream schooling, minority ethnic groups, refugees or asylum seekers, and those with physical disability.  Increased visibility within the wider community, development of links, and promotion of integration significant beneficial impacts here.  The medium of film proved to be a particularly suitable way to do this for some of the most challenged groups of young people. 

Economic benefits 

21. 'Economic benefits' for 7-18 year olds that may accrue from the First Light initiative will mostly be realised in the future.  The impact for this age group was in creating building blocks for the development of future economic potential, such as skills that could be transferable to the workplace. 

22. The First Light project was itself akin to work experience (especially for older participants) and also led to some additional work experience in the film field, either with the film-maker or with third parties such as another community film project, the professional theatre or as a runner or extra with other film professionals.  About 10 out of the 45 projects reported further work experience opportunities in this way. 
23. Aspirations grew among some First Light participants to pursue careers in the arts or creative industries and a few of the young people had taken tentative initial steps towards direct employment.  In two of the projects it was reported that participants had set up their own production companies. 

24. The schemes created employment for film professionals and other artists.  Commissions for further work were also reported; and some projects were able to secure additional funding.  Other ancillary employment benefits included referrals for employment for other film-makers, or work for former participants/ex-trainees.  Use of equipment purchased for First Light projects led to a reduction in a film-making organisation's overheads.  The project came to be regarded as a prototype for future work in the education sector by several film-making organisations. 

25. The creation of new relationships or partnerships and/or development of existing ones was reported as a significant benefit by almost all projects.  Links were forged with other film-makers, schools or other host organisations, government bodies (at local, regional or national level) or quangos, with local youth services, with the media, film festivals, and other avenues of distribution, with the commercial film sector, local businesses, and in one case with the local police.  In the main, these relationships concerned building up contacts, working relationships and potential business for the future rather than yielding immediate further work.  In links to the commercial film sector it also led to the use of free or reduced-rate services and facilities. 

1.  TECHNICAL BENEFITS

The ‘technical benefits’ of First Light perhaps seem obvious.  At its core, the scheme is all about providing an opportunity for children and young people, many from deprived backgrounds, to learn technical film-making skills.  These are presented first, in this chapter, both as an intrinsic outcome of the scheme and as the basis from which other benefits, described in later chapters, spring.

The reports document how participants were able to gain an understanding of the film-making process through their contact with professionals in the field; how they were able to tap into professional expertise and acquire technical skills; and gain aptitude and confidence in the use of these skills (Figure 1).

It seems that certain features of the medium of film and the process of film-making lend themselves well to capturing the interest of this population group.  The reports repeatedly note that film turned out to be a powerful tool to develop links with young people.  And, regardless of whether or not those young people continued their involvement in film-making (many were keen to), there was likely to be a positive impact on the way they perceived themselves and their abilities.

There were technical benefits for the professionals too (Figure 1), in learning further skills themselves, extending their working practices, and notably in the discovery of a means of engaging young people, through film, which could also provide a stepping stone to other benefits.


FIGURE 1.1   Technical benefits of First Light
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This is described further in the pages that follow.

1.1  Insight into the world of professional film-making 

First Light provided a new opportunity, far from the young people’s experience.  The participants in the projects were able to gain understanding of the film-making process, including film production and the various technical disciplines involved, through direct involvement in it. 

“The experience we hoped to give them was that of a real production – from brainstorming ideas, development of the story, production management and budget restrictions (including legal issues around film making) to the creative problem solving on the shoot days and the need for the right paperwork (continuity sheets and contact info).”    

Don’t Look Now (125)

“I could never imagine how complicated making a film was before, because the only thing I had done was watch them.”

Participant, City of Edinburgh Wake Me Up (223)

“Many of the participants told us via the monitoring and qualitative feedback forms that they had not understood how much effort goes into a shoot.”

Four Corners North London and Warrington (231)

“The greatest benefit has been for the Arts Unit to know what is required from a film-maker/facilitator.”   

Youth Action NI (Northern Ireland) (324) - an example of a host organisation benefiting similarly

1.2  Access to expertise, guidance and experience 

The young people were able to get help from film professionals, tapping into their expertise and experience.  Advice and guidance from mentors was on hand, offering feedback, trouble shooting as necessary, further contacts, etc.

“They benefited from access to technical, creative and aesthetic guidance they wouldn’t have otherwise had.”

Light Productions (with Lancaster Youth and Community Team) (372) 

“The young people learnt first hand from the professionals how to go about making a film on a step by step basis acquiring skills … Working in a professional setting gave the young people insight into the world of professional film-making and acting.”     

Youth Action NI (Northern Ireland) (324)

“[The experience of being monitored:]  Fantastic support, helping group to develop story into its final stages and giving advice on the final edit.” 

Jack Drum Arts (194)

1.3  Acquiring skills in film-making techniques

Through this the young people learned specific techniques and acquired skills.   There was the opportunity to observe the use of equipment and to gain hands-on experience, to be part of a creative team. 

The wide range of specific technical skills mentioned in the reports is shown in Figure 1.2. 


Figure 1.2   Technical skills acquired
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Involvement in the process of using these techniques was often found to be enjoyable, if difficult at first.  Much enthusiasm was generated.

“They all remarked that they had learnt a lot about film-making and watched television in a different light. … The group generally all said they enjoyed learning about the camera and the editing and that it was a great way to meet new friends.”    

Cirencester College (226)

In the words of some participants and film-makers:

“I can’t look at a film now … me and Poppy sit there … and we look at the film going ‘look at that camera angle!’.” 

Participant, Cirencester College (226)

“The editing stuff was really difficult – [the editor] took the time to sit with me on the imac and explain how it worked and what to do – that’s going to be really useful for me in the future.”  

Participant on a rural project for 14-18 year olds, Cinema Obscura (Somerset) (260)

“One young man was so inspired by the technical aspect of digital editing that he spent time roto-scoping for a composite effect.”

Junk TV (Brighton) (171) 

“The participants were key players in this event [the premiere], organising the written programme, hosting the event, designing badges for VIPs and preparing an impressive exhibition to showcase their process. … And learnt additional skills in marketing and software packages such as Adobe Photoshop.”   

Don’t Look Now (125)

As revealed in some of these quotes, technical aspects of the project were sometimes experienced by the young people as complex.   This especially applied to editing.  In some projects there was also an apparent reluctance to get involved in camerawork –put down to an initial lack of confidence - and boredom at the need to wait around.  Mostly it seemed that these difficulties had been overcome.

“I now feel confident with the digital editing equipment which I found very daunting at first.” 

Participant, Sharnbrook Upper School (161)

Different ways of teaching and learning

The methods of teaching the film-making techniques varied between projects, partly dependent on the aptitude of the young participants.  Several projects initially offered a taster of a number of skills, giving the chance to experiment in a variety of different film-making areas.  Some taught techniques directly in a hands-on way, others set up opportunities to observe the process (particularly in relation to editing), or employed a mix of these teaching methods.

For the film professionals and support workers involved, the process of finding out what worked best with the young people often evolved from trial and error along the way, as the follow brief case-studies show:

“Rapid Eye had originally imagined that it might be possible for the participants to gain a more in-depth knowledge of particular disciplines.  However, it now seems most useful to treat this experience as a chance for participants to get a taste of lots of different film making areas (scriptwriting, set design, acting, camera, sound, lighting etc) that may spark off an interest to be explored in more detail at another time.  In order to give them as broad a knowledge base as possible, kids are given the chance to make mistakes, but on the third mistake Rapid Eye are likely to step in and tell them how it could probably be done best.  Where particular aptitude does emerge, this will be built on if appropriate (for example, one child is particularly interested in sound and therefore is likely to learn more about that) but at the moment this is the exception rather than the norm. 

Practical experience of working with the kids has also shifted Rapid Eye’s sense of how post-production might work. [The film-maker] imagines that you would have a session with the kids where they would watch him demonstrate how editing can tell different stories, but that it probably won’t be feasible for the children to get much hands-on experience of editing. However, again if any child were to show particular aptitude or interest they would happily find a way to arrange more involvement.”  

Mentor, Rapid Eye Movies Ltd (East London) (366)

“It is often the case with young people that they think the storyline is absolutely transparent, because they have thought it up, and they cannot imagine why somebody might not be able to follow it. … It was not until the new scenes were cut into the programme edit that they appreciated the difference a close up could make to the drama and character development in the scene.” 

City of Edinburgh Council  Windy Streets (223)

“The professionals were important to demonstrate to the young people how the programme might be put together.  The young people were able to come up with the excellent idea of using playground games as a link between the different scenes, but it was not until the introduction of I Movie editing in the school that they were able to begin to see more clearly how the programme could come together.”   

City of Edinburgh Council Tales of Old Granton (223)

1.4  Developing confidence

From this grew the development of participants’enthusiasm and confidence in the use of particular techniques or with particular equipment.  Some revealed aptitude and talent.

Aspirations to continue to be involved in film or to pursue opportunities for further film-making were expressed, for example to learn more about film or media studies (Chapter 2), or to work in the field (Chapter 5).

Most apparent was the spin-off of building confidence generally (Chapter 3), and finding a voice (Chapter 4).

“It was also clear that as a life experience, making the film had brought a number of the company members to the fore.   Some of the group who’d previously been regarded as peripheral characters had suddenly by their own talent found much more prominent roles.  Both in camera work and acting, members had excelled themselves.  I think this part of the process cannot be overstated. … It is the project’s real and valid plus.”   

Mentor, Jack Drum Arts (Durham) (194) 
“This was an excellent opportunity for young children, many from deprived backgrounds, to learn technical film-making skills and develop self confidence through doing so. The project has definitely impacted on the way they perceive themselves and their abilities in a positive way.  It is certain some if not all the children involved will continue to develop an interest in film-making.” 

Project’s teaching support worker, Rapid Eye Movies Ltd (East London) (366)

1.5  Technical benefits for the various professionals involved

Professionals involved with the projects included not just film-makers but often

youth workers, social workers, teachers, and others.  There were beneficial outcomes for these workers from the First Light scheme.

Migration of skills across disciplines 

The learning was often two-way between different disciplines.  For example, film-makers learnt teaching skills and vice versa; youth or community groups learnt what is required from a film-maker or facilitator.

Changes in working practices 

The challenge of the projects in some cases resulted in changes to working practices as professionals found the need to adapt or sharpen their approach.  Sometimes there was a need to overcome technical difficulties in working with a particular participant group.  For example in enabling physically-disabled children to fully take part: 

“The only potential problem in the two Capability Scotland schools was how to ensure that the disabled children would be able to operate the equipment and this was resolved in pre-production by deciding to use large [big red ‘mac’] buttons to enable the children to operate the keyboard and to signal when they were ready for the next animation to move take place.”   

Edinburgh Film Workshop (203)

“I have had an insight in working with a detached group and this has been of great value to me.  It will certainly feed into my own working practices and has encouraged me to find different methods of working with young people on a wider scale.”  

Film-maker – Solihull Youth Service (371) [Detached Youth work is about meeting young people on their own territory.]

Other film-makers learnt (and passed on to First Light) tips for filming with deaf people, including accessible film techniques with deaf participants:

“Raising awareness of accessible film: it was the first time the film-makers and audiences have experienced audio described or BSL [British Sign Language] interpreted film.  This was a technical first for our filmmakers, production companies, production and post-production support partners.”

Birmingham City Council (146) – Spacex Gallery (Exeter) (347) also gave the First Light mentor a list of tips and special requirements for filming with deaf children for future use  

Changes in the use of equipment were also reported, for example in the opportunity to purchase rather than hire equipment.  This worked out cheaper and allowed more time to be spent on the project, as well as offering the additional advantage of it being available for future work.

“We have produced the film very much “in-house” shooting it and editing it on our own equipment. This project has been a prototype for this method of working and it has meant that we have had the luxury of spending more time on it than if we had been in a dry hire.”

Rapid Eye Movies Ltd (East London) (336)

Some projects reported that the First Light funding had enabled them to spend more time on projects than say a usual 1-2 days, resulting in higher standard and more satisfying work.

“The First Light project gave the groups the opportunity to work with Junk TV on a long-term project enabling a deeper exploration of digital film production than we are usually able to offer groups.  The results were of a much higher standard than the usual 1-2 day projects we facilitate and were much more satisfying for the young people involved.”    

Junk TV (Brighton) (171) 

Other projects included some technical firsts for the particular film-makers involved shooting at night under sodium street lighting, screening rushes on the big screen during the project.

“We created some new ideas such as screening rushes at the Playhouse – enabling the young film-makers to see their work in progress on the big screen on a number of occasions.”    

Mentor, Alnwick Playhouse (156)

1.6  Discovering a new method of engagement with young people

Additional to technical learning however was the realisation of the power of film to engage young people and plans for further use of film in the future.  This was particularly notable in the youth service:

 “The youth workers were also new to film and learnt alongside the young people.  As a way of engaging young people it is exciting and the service will use film again in the future as one of its methods of working.”

Solihull Youth Service (371)

“The youth workers also remarked on how video was a powerful tool to develop links with young people and noticed how well they had bonded as a group, forming friendships as the project progressed.” 

Cirencester College (226)

In education too, further plans were made to use film in the future, even to the extent of integrating it into the curriculum (Chapter 2).

2.  EDUCATIONAL BENEFITS 

The First Light project generated for many of its participants an increased interest in education.  Enthusiasm, initially for the project, seemed to spill over to enhance learning in other areas.  Some of the skills learnt on the projects were transferable, such as the development of interpersonal skills, different ways of thinking, or newly-discovered creative talents.  Improvements in attendance, in behaviour at school, in educational performance and interest in education were all reported. 

First Light also served to broaden the young people’s horizons in relation to different educational (or career) options for the future, whether towards courses in media studies or other creative arts, or other subjects of study. 

Teachers too found there were benefits.  Sometimes they learned new skills themselves from the film-makers, or found ways to integrate the First Light experience into the curriculum.  They appreciated changes in their pupils, which they noted on occasion with some astonishment.  Much pride was expressed, sometimes to the extent of a raised profile or status of the school, and certainly with effects on morale. 

Figure 2.1 summarises the educational benefits reported by projects and is followed by examples.


FIGURE 2.1   Educational benefits of First Light
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with links to local schools 

2.1   Increased interest in education

Motivation to go to school

“ ‘Animation is so cool

It makes me want to go to school.’ ”

Participant, 10 years, presenting the Kings Heath Junior School film (Birmingham) (174)

It wasn’t just animation that had the effect described in the above quote but numerous 

other aspects of the film-making process too.  Participants clearly enjoyed First Light projects and these served in many cases as a big motivation to attend school.

“The project was the making of [one participant] who came to school only for 

 ‘film day’.”   

Birmingham City Council (Massive Message Productions) (146)

“The children told us it was the best thing they have ever been involved in at school.”   Rapid Eye Movies Ltd (East London) (8/9 nine year-olds) (366)

“Because the time they had with us was so short, they looked at their time on the production as a treat, and made the most of it, trying to finish artwork before the end of their period.”     

City of Edinburgh Council (223)

Even the necessity to go outside to play at break times was a blow for one child (174), and participants in a morning animation session “rarely wanted to go home at lunchtime” (332) – if the alternative could be to continue with the film project.

A creative buzz – enhancing learning

As well as increasing motivation and attendance (some participants had not been attending school – regularly at any rate – for several years), the First Light initiative provided a springboard to other educational benefits.  It was as if the enthusiasm for the projects carried over into other aspects of school (or of life in general –Chapter 3). 

“Each element of the film was worthwhile in its own right [a film about the marine environment], but I am convinced that the creative buzz generated by the animation process kept the interest going and served to enhance learning.” 

Edinburgh Film Workshop (203)

“Teachers …were ‘astounded’ to see kids so enthused and motivated towards a single end goal.”

Achievement Bute (Isle of Bute Western Scotland) (180)

The pride, enthusiasm, increased concentration, and commitment apparent in very many of the First Light projects – sometimes in a way that astonished teachers or youth workers - provided a platform for the delivery of other educational benefits.  

This applied to projects with older or more disaffected participants as well as to those with younger children.  Examples include:

“The main benefit was their pride in the work produced – an appreciation of the quality and thus an affirmation that they were worth working with in this way. This led to an increase in motivation and sense of self worth. This was linked to the young people being able to explore ideas and concepts that were listened to and taken seriously – they learnt about collaborative working and the visualisation of ideas.”

Knowle West Media Centre (Bristol) (339)  

“These were a group of young people who were continually opting out of all activities. On this project they were 100% reliable and always early. They loved it – their teachers were amazed. They all developed self esteem and have increased attendance and achievements in school.”

Red Rose Chain (Ipswich) (355) – based at a school with one of the worst Ofsted reports in the country 

“Youth workers from NACRO and Funky Females said they were amazed at the level of involvement and voluntary participation from their groups.”

Junk TV (Brighton) (171) – a 5 film project

Improvements in general schoolwork

On some projects a knock-on effect was apparent in improvements and increased interest in general schoolwork.  This tended to be reported where it had been a dramatic development – perhaps because those submitting the reports tended to be the film-makers, rather than schools or youth workers, who would have been unaware of participants’ schoolwork on a day to day basis after the end of the project.

There were some instances of considerable change:

“None of the young people involved were regularly attending mainstream schools. As a result of this project all have improved their attendance and achievement level and one in particular has achieved a massive turnaround, is doing very well in school and looking towards taking A-levels.” 

Red Rose Chain (Ipswich) (355) 

“The Alternative Curriculum group [several of whom had not been part of mainstream education for two years or more] are now working towards their Open College Network (OCN) certificate, “An Introduction to Video Production”, such is their continued interest and enthusiasm after being involved in the First Light Project.”     

CSV Training (South Wales) (333)

Re-entry to education 

At least two projects reported that participants had effectively re-entered education as a result of the First Light project.  In the case of the above CSV Training project (333), several of the young people on the CSV Alternative Curriculum Programme effectively resumed work towards OCN qualifications en bloc.  In addition, one project reported that a participant was trying to re-enter education – and may have been influenced in this by his experience on the project.

“Through working on the film, __ has now gained the confidence and desire to re-enter education and will be starting a BTEC ND in media at Kingston College.”    Ignition Network (Brighton) (“My Depression” - a film about her largely overcoming depression (367)

“Several of the young people on the Alternative Curriculum Programme have not been part of mainstream education for two years or more; this learning experience was extremely positive for them.  The fact that some of the young people are now working towards their OCN qualifications is a major achievement for them.”     

CSV Training (South Wales) (333)

“One person has been trying to get back into school – he may have been influenced by this [First Light film] experience.” 

(Knowle West Media Centre) (Bristol) (339)

Identifying talent participants previously unaware of

The projects led to the uncovering of unknown or under-developed talents in some cases, for example of technical, artistic and creative skills.  Participants (and their teachers) had often not realised the existence of these talents.  This was one of many ways by which the First Light project boosted participants’ confidence.  Sometimes it led to further (vocational) training/education or employment.

“It helped a lot of the children develop talents and strengths they may not have been aware of - i.e. artistic skills, imagination, story telling, musicality and animation skills

There have been some incredibly talented and artistic children.  Some have demonstrated real creativity and artistry in their creations with food [for animation]. A few children have demonstrated a genuine feel for timing in their animations. Some have expressed surprise at the amount of imagination they had in story creation and others have been surprised by their drawing ability”

Sea Change, Great Yarmouth (a large project with 70 children) (336)

There were many other instances of projects (and mentors) reporting that certain participants had exhibited considerable aptitude – quite often in projects in deprived areas.

2.2  Role models 

Also mentioned was the benefit for the young people of coming into direct contact with film professionals.  These individuals whom the participants worked alongside served as role models in offering a glimpse of a way of life to aspire to, or someone to emulate.  If that individual was someone from the participants’ own community group, or was the same gender, or close in age to the project participants, then so much the better.   

At least three of the projects mentioned this aspect directly, in describing:

· an editor who, besides being “great at explaining editorial procedures in simple and comprehensible ways” was reported as “also (being) an excellent young female role model”  
Rapid Eye Movies Ltd (East London) (366)

· a film professional who oversaw the editing of a film and “provided a positive role model as an Asian male film professional” 

Light Productions (Lancaster) (372)

· a film professional who “communicated how he got into the film industry …[and] did help inspire the young people to follow any aspirations that they might have had.”  

Kandu Arts for Sustainable Development (Bristol) (359)

2.3   Developed intellectual, organisational and interpersonal skills 

The experience of the film-making process provided by First Light (Chapter 1) helped to develop skills that were transferable to education.

It was noted for example that many participants would look at television or film in a new light as they observed where items have been edited.  They gained an understanding that the plot is not filmed chronologically, and a realisation of the need to prepare and plan for this in the making of the film.  

Conceptual thinking, planning & preparation

Once these insights into the film-making process had been achieved, the ability to build on them and put them into practice involved further skills.  Planning, preparation and organisation are frequently mentioned. The several references to “quite sophisticated understanding” and “conceptual thinking” probably do not overstate some of the skills employed. 

“Once they’re all concentrating they show a real and quite sophisticated understanding of the elements of film-making. The cast learned and rehearsed three new scenes and suggested three moments to be photographed from each scene and from what angle.”     

Mentor Red Rose Chain (Ipswich) (355) 

“Learning about development and reworking of the story, script and characters.  This was a particularly challenging but ultimately noticeably rewarding concept for the youngest of the group.” 

Achievement Bute (180)

“The young people (were) able to explore ideas and concepts …they learnt about collaborative working and the visualisation of ideas.”

Knowle West Media Centre (Bristol) (339)

“Such an insight for someone her age.   She is having immense fun – what an experience.”  

Parent of participant Haltwhistle Film Project (North East England) (144)

Such “conceptual” and planning / preparation skills might be applied by participants to other parts of the curriculum with beneficial effect. 

Development of other skills

Research and internet skills employed on projects are similarly capable of wider application:

“The group broke into two camps; a research group and a production group. The research group enjoyed the challenge of contacting national agencies surfing the web in the quest of generating accurate and effective source material that could be used in getting across a (anti smoking) message. In fact the material they collected and subsequently animated was so effective it led to our artist ___ giving up smoking himself.”

Middlesbrough Borough Council (232)

“The cast organised themselves to read and record the script and gather sound effects from appropriate sources.  This required research skills and interpersonal skills.”

(180: Achievement Bute)

- as are concentration, discipline, listening, writing, debate or simply working to and meeting tight deadlines.  Two projects perhaps drew the threads together: 

“Members of the group have learnt a range of transferable life skills through the project; teamwork, problem solving, organisation, planning and presentation.  Some members have gained a great deal of self-confidence becoming team leaders as the project progressed.”
Learning Mentor at Alsop High (First Take) (Liverpool) (363). [Learning mentors from within each of the 3 participating schools chose young people for participation in the project. These comprised students who are seen as being at risk of exclusion from mainstream schooling - behavioural problems, non-attendees, young people with self esteem issues.]

“The young people learnt to work as part of a team and to put aside personal differences and co-operate - all important transferable skills that they will be able to use in whatever chosen career they move into.”   

CSV Training Wales (South Wales) (333)

Figure 2.2 sets out the range of interpersonal skills reported as developed or exhibited in the course of projects which might be said to be transferable to participants’ education.  

A few examples of comments from participants themselves perhaps provides further illustration:

“An insight into how the real world works – including problems and how to overcome them.” 

Participant,  Flintshire Schools Arts Agency (North Wales) (197)

“[We] learnt a lot very quickly because we just had to get on and do it.” 

Participant, Cinema Obscura (Somerset) (260)

“They taught me control.” 

Participant, Right Angle Productions (Godstow) (327)

“I had my say plus a little bit more.”  

Participant, Theatre Resource (041)

“The best thing was that you were working with people both more and less experienced than yourself.  Not only would you learn from people who had more teaching ability than you, but also from teaching things you knew to others.”  

(Edwin, 17 year old participant) Haltwhistle Film Project (144)

The film-making and host organisations made similar observations including:

“They benefited from working as a team and learnt how to be flexible and adaptable, rotating production roles.” 

(Media Education) (353) (North East Scotland) (6 films) – mentioned by several projects  

FIGURE 2.2    Skills transferable to education 

developed on First Light projects 

· Collaboration / Working as part of a team 

· Creative problem solving

· Communication

· Taking responsibility to lead on an aspect of the film

· Commitment

· Working to a tight timetable

· Having your say / putting forward your ideas

· Discussion / debate / enquiry

· Mutual respect

· Listening skills

· Negotiation

· Organisation / planning / preparation

· Project management

· Explanation / presentation skills

· Writing skills

· Research skills

· Promotion and marketing

· Understanding / insight

· Conceptual thinking

· Flexibility and adaptability

· Task-oriented skills 

working in small task oriented / task specific groups 

fluidity – moving between groups as one task completed 

and another needed attention

· Being in control – of own work / working method

· Teaching others

· Discipline

· Concentration

· Maturity and independence

“They had to learn the necessary discipline and concentration required to get the interviews with the older people to work for the story.” 

City of Edinburgh Council  (Tales of Old Granton – 10 year olds) (223)

“[The young people] learnt … the professionalism needed to complete the project … [they also] moved from having to be cajoled into turning up to taking the lead in making arrangements – contacting the youth workers to confirm next meeting dates … [and] by the end of the project [the] young people would be on time or if there were any difficulties would phone or get a message through.”

Solihull Youth Service (371)

“It has been commented on by both the [learning] mentors and young people, that they have “never written so much in their lives”

(First Take) (Liverpool) (363). Learning mentors from within each of the 3 participating schools chose young people for participation in the project.

“In many ways, the “maturity” and independence shown by the children … stands out as one of its most important features.” 

Kings Heath Junior School, Birmingham (174)

Case study – re. working to and meeting deadlines: 

The First Light mentor commented during the script writing phase that: “The group benefited from brainstorming against the clock.”   This was a Muslim film shot during Ramadan and the boys were only available for approximately two hours (or even less) daily. Added to this there was an unforeseen problem that on the day of a shoot one of the cast could not and would not shoot in his neighbourhood (during Ramadan) and a new location was required to be found rapidly:

“The boys understanding the urgency buckled down and did a first class job. There was a real buzz and excitement to finding a new location pronto and shooting before the various imposed (i.e. Ramadan) deadlines kicked in.

“Perhaps in the rush of shooting and the difficulties that have ensued some useful training … has got lost … but this has been replaced by hand to mouth engagement with the film-making process under pressure. Valuable lessons in their own right.” 

Mentor Light Productions (372) (Lancaster)

Such examples could be supplemented by many more.  Besides being of educational benefit the development of such skills is also perhaps equally a social (and economic) benefit. 

2.4  Helped with Media Studies course work

Some students were already studying media studies.  Their experiences on First Light projects helped with their media studies work and also provided material such as documentary coverage of the filming process, off cuts, or stills taken on disposable camera for coursework.  This was reported on many projects, by participants, film-makers and teachers.  The following two comments are typical:

“The project has really helped me with my media studies course at college and I know I’m going to make more films.”  

Participant Cinema Obscura (Somerset) (260)

“Documentary footage of the whole film process was taken and a group of students will be given the opportunity to write a script and put this together as part of their media course.”      

 Sharnbrook Upper School (Bedford) (161)

Several participants wanted to pursue media studies in the future.  There were numerous references to hopes and plans to take media studies courses following the First Light projects.  Whether or not this was a direct result of their project experience was not always clear - some participants may have been planning to do this anyway.  In some cases however a clear link was apparent.  One of many examples would be:

“One young person involved with learning computer animation has recently decided to study photography at sixth-form college – a choice not anticipated earlier.” 

Knowle West Media Centre (339) (Bristol) (3 films)
2.5   Broadening horizons - Influencing decisions about (and helping entry into) further education

Broadening horizons

‘Believing it is possible’ is a position arrived at by some participants in the course of the First Light projects - both in relation to the inspiration to pursue different educational options and in relation to employment options.  Participants might consider some educational (or career) choice for the first time - to stay on at school for example, or to pursue different study possibilities – which originally would not have been considered.  It might be a vocational choice, towards film-making or allied fields, or more general, towards other subjects of study.  The inspiration towards different options for what to do next, and support on a more practical level through the provision of information or advice or references, is reported as a distinct benefit of the First Light scheme.  For one or two individuals in the reports this impact is described as ‘life changing’.  

“It [the First Light project] gave them an understanding that… there were many and varied jobs available that wouldn’t normally spring to mind.”

City Kids (North London Scriptwriting Club) (356)

“The project has instigated interest in film from many of the young people who would not have considered it a potential venue of career for them.”  

(Kandu Arts for Sustainable Development) (Bristol) (359)

“They watch films and television very differently now and see the industry as holding possibilities for them … It [the First Light project] will have a profound impact on their life choices and ambitions.”   

Red Rose Chain (Ipswich) (355)

“One could argue that for groups such as Cape UK and the Prince Phillip Centre, the experience was life changing in terms of the confidence and self esteem gained, and perhaps more importantly, in terms of their future aspirations for both their career and personal goals.”

Hall Place Studios (Leeds) (239) – 5 film project

Influencing decisions regarding further courses

The First Light projects clearly had an influence on choices of further education for some participants.  This is perhaps summed up by the following extract:

“Some [participants] now consider taking further education who didn’t before. Some now consider staying on at school longer.  Some are considering a wider range of options for further education, not necessarily directly related to film but in similar creative fields such as design, theatre, writing.  Some are definite about film-making.”    Media Education North East Scotland (6 films) (353)
The influence varied across projects. In some instances the project is reported as having inspired one or more participants to pursue further education (or education in general).  In others there was perhaps an incremental influence but not so pivotal. 

Sometimes a particular project enabled “a cluster” of its participants to arrive at the possibility of a career in film-making or the creative arts (with the result that they pursued media related further and higher education courses): 

 “Although most of the young people involved on the [project] were already interested [in film-making], the project enabled them to believe that it is possible to have a career in the media ... Two of our scriptwriters will be pursuing a degree in English & Drama /Media Studies.  Five others will go on to take media studies.  Two want to act, three want (to) direct.”   

Artikal Films (North London) (321) a North London organisation that encourages young black and ethnic groups to make films

More typical would be a report along the lines: 

“Two of the participants said the project has influenced their further education choices.  Others said they have not made these choices yet … Four of the participants said they will be undertaking further film-making training.”

Right Angle Productions (Godstow) (327)

And as regards further education or training in allied fields:

“This project has contributed to members’ choices of further education i.e. performing arts, photography.”    

Jack Drum Arts (Durham) (194)

In some cases the influence of the project was clearly very significant - and potentially life changing:

“​​__ (hearing impaired presenter of The Trouble with Aliens) has been accepted into Reading University to study drama, education and deaf studies inspired by his experiences of working in animation.”

and

“(two other participants) have left school inspired to become film-makers.”
Birmingham City Council (146) (Massive Message Productions)
 “I can’t express how much this whole experience has affected my life. Now I am focused and working hard at Stevenson College, I hope to become a film director.”

The 15 year old second time film-maker on Media Base’s City of Edinburgh (223) – see the brief case study on this film in chapter 5. 

Information, advice and discussion re college/university courses

Discussion regarding college/university courses (and potential career opportunities) and the provision of advice and information, was a further educational benefit of projects.  In this way, participants were made aware of available options:

“One of the successful aspects of this project was the time we spent talking about the future in terms of opportunities for further film-making, further education choices and career progression.”    

Pure Media (UK) (Dundee) (346)
“Information on film and media courses at Bristol and Plymouth University (was) made available to participants” 

Cinema Obscura (Somerset) (260)

“The young people involved received an increased knowledge of potential career opportunities…” 

Hall Place Studios (Leeds) (239)

References for college/ university

At least one project had provided referees for participants to use in their college or university applications.

“Don’t Look Now is dedicated to supporting anybody trying to get in to film and television careers.  To this end we have been able to advise and discuss courses and act as referees for several of the participants who are now considering to further their knowledge in this field and go to college or university.”   

Don’t Look Now (Northampton) (125)

2.6  Helping teachers

Projects enabled the school or individual teachers to deliver aspects of the national curriculum in a meaningful and positive way. They reinforced learning and helped to compliment the school curriculum or to integrate film-making into it. They also provided new and different experiences for pupils:

“From my point of view as a teacher, (there has been) the added bonus that I have delivered aspects of the 5-14 Curriculum – environmental studies, language and expressive arts – in a positive and meaningful way.”   

Edinburgh Film Workshop (203)

“We have learned that animated film-making can be integrated into the curriculum and that it can reinforce learning about and experience of the natural environment because children find film making exciting, personally fulfilling and memorable.” 

Edinburgh Film Workshop (203)

Conversely another school appreciated film-making being separated out from the curriculum into a separate activity on its own:

“This project has been very valuable in helping to take filming away from curriculum based activities.”   

Flintshire Schools Arts Agency (North Wales) (197)

Skills learnt from film-makers 

As noted in Chapter 1, school staff reported learning a lot from film-makers. This was not just about film-making and animation etc. Tips on engaging children’s and keeping their attention (learnt from film-makers) were also mentioned. This was part of a two-way process - many projects mentioned that film-makers had also learnt skills from teachers / youth workers in relation to communicating with participants and controlling them and keeping their attention. 

Provided new and different experiences for participants 

Experiences that were new to participants (and different from those normally gained at school or in participants day to day lives) were commented upon as an ancillary benefit of some projects. The teacher in the above Edinburgh Film Workshop film reported as a benefit to her class (Primary 6 -12 girls and 13 boys) that the project:

“gave some children, who rarely get the opportunity to leave their immediate surroundings, a chance to see what they had been learning about in the classroom.” 

Edinburgh Film Workshop (203) – visits to an estuary and an aquarium

On another project it was also noted that before the project none of the participants on a film had ever been to a gallery before (359).
2.7  Ancillary benefits to schools

Ancillary benefits to schools included improved status or raised profile as a result of awards being gained, or the First Light film being put on websites, and the possible ongoing use of video skills within the school.  Also a university story telling residence with links to local schools is being proposed in one area. 

Improved status / profile of the school

Two of the Birmingham City Council (223) schools (Fox Hollies and Mayfield) gained Youth Arts Leadership Awards and applied for Silver ArtsMark status respectively as a result of their First Light film activities. 

Film put on school’s website - with a view to increasing their status / profile 

One school reported that they had subsequently put their film on the school’s website (039). There may have been other unreported instances of this. One three film project reported being “contacted by BBC Pebble Mill to document the project on their community website” (223).  On many projects local media coverage will also have reflected favourably on the school – as well as the relevant film production company.

Possible video archiving of future school activities

Using the film skills for the school would be a further ancillary benefit to schools.  

“(We) plan to talk to the Head Teacher to see whether the participants are able to use their skills by archiving activities for the school, as well as passing on their hard won skills (to some of the children that are now in their Primary 6 year)”   

(Tales of Old Granton) - one of the 9 films on the City of Edinburgh Council project ) (223)

Staff / School Pride

The biggest benefit to staff and to youth workers was often sheer pride at their charges’ performance – no doubt combined with a boost to their own morale. Examples of this were numerous – both in schools (of all types) and in relation to staff in other host organisations for projects (e.g. youth workers):

“The staff and the children from the school were all very proud of the film …Well done, this is about the best thing to come out of this school”

Member of staff at the Royal School for the Deaf after seeing the film in the school assembly – Spacex Gallery (Exeter) (347)

The ‘best attended and most enthusiastic parent evening in memory’ was also attributed to the First Light scheme, in relation to a project where pupils and adult helpers worked together in a non hierarchical way:

“…the evening school screening for parents and families where all the children presented their work and made very clear their sense of owning the film and its content. … (was) according to the Head Teacher, the best attended and most enthusiastic parent evening in his memory. “   

Kings Heath Junior School, Birmingham (174)

2.8  A model for further work in schools – “a success in educational terms”

A project being a “model” for further work in schools and “a success in educational terms” would clearly be a useful benefit for the involved schools (and indeed schools and education authorities more widely):

“I think that all the projects were a success in educational terms and this will help to make the projects serve as a model for future work in schools as Scottish National Heritage [by distribution of the films] tries to spread the message of involvement in the natural environment through the art of animated film-making.”   

Edinburgh Film Workshop (203)

A slight caveat is probably in order here.  In the reports it is generally film production organisations (rather than schools themselves) that tend to refer to projects as “a model” for future work (see chapter 5, economic benefits). It is probably true that many schools and other host organisations by their comments would however implicitly agree (and some expressly say so).

The description of a project “a success in educational terms” similarly is in a report by a film production organisation (Edinburgh Workshop Trust (203) though given that a teacher on one of their films had expressly said that the project “reinforced (classroom) learning” it would probably have been endorsed by that school.

Establishment of interactive story telling residence at local university with links to local schools

A proposed interactive story telling residence at the local university (Teeside) with links to local schools was reported by one project (232).
A further ancillary benefit was that school staff and youthworkers could use exclusion from a day or more of a First Light project as a sanction for serious misbehaviour – something that most First Light participants very much wished to avoid.

3. SOCIAL BENEFITS

The UK Film Council subdivide social benefits into: pride;  community cohesion, development and partnership;  and enjoyment.

In relation to the First Light initiative pride and enjoyment very much go together. 

Social benefits were very apparent from reports and are probably mentioned more frequently than other outcomes.  Virtually every report refers to the pride and increased self esteem participants gained in the course of projects. The development of interpersonal skills also benefited participants socially. Some positive changes in behaviour were reported. There were also significant social benefits to local communities as a result of projects. 

The range of social benefits reported is set out in figure 3.1 and followed by examples and commentary: 


FIGURE 3.1   Social benefits of First Light

Pride / Enjoyment / Self Esteem / Expansion of Horizons

· Pride / sense of achievement 

· Increased confidence

· Self esteem 

· Enjoyment / fun / buzz / enthusiasm

· Widened horizons

· Felt taken seriously / Felt valued by others – as individuals & creatively

· Felt recognised - e.g. being nominated for awards

· Led to changes in behaviour

· Development of interpersonal / transferable life skills

Community cohesion, development and partnership

· Knock-on effects in local community - eg prompted adults to use video

· Creation of an important event in itself – both locally and/or regionally

· Local / civic pride

· Projects became a more prominent part of the community – “more to do”

· Inclusion of groups who might otherwise tend to be excluded

· Benefited the Youth Services / Youth Workers (& other care professionals)

· Helped youth workers understand their client’s thinking /experiences

· Gave participants a supportive forum in which to talk about their lives

· A good advert for the youth service

· Provided youth workers with interesting collaborative work

· Established youth work presence in two new rural locations

· Other uses of film by local community

· More girls participate / Gained new adult helpers 

3.1  Pride / sense of achievement

This is a principal outcome of First Light projects, both as a benefit in itself and in providing a key to unlocking other beneficial outcomes.  References to the pride of participants, parents and staff from schools or other host organisations abound in the descriptions in the reports.  This is revealed especially at the screening premieres – as the stretch limos and black ties testify - but it builds up from the start as the projects go along. 

“I could never have estimated the amount of pride and sheer joy the outcome finally provided for the group.”

Achievement Bute (Isle of Bute Western Scotland) (180)

“They [the crew & helpers] made me feel like so on top of the world.”  

Participant Four Corners (North London & Warrington) (231)

“All the tutors, support workers and young people alike reported feeling a sense of achievement and pride, especially as the whole process of developing, writing, directing and editing the films was completed on schedule.  The young film-makers’ sense of achievement boosted their confidence.”

Artikal Films (North London) (321)

“I’m really proud of what we’ve done.”  

Participant, Theatre Resource (Essex & Hertfordshire)(041)

“Everyone was spellbound and delighted and surprised at the quality of the production, adults and children alike.”

City of Edinburgh Council (Tales of Old Granton) ((223) 

“All the young film-makers were very pleased and proud of the result. … The staff (too) were excited and were very helpful.”

Film & Video Workshop - Huntercombe Prison Film “Loud Mouth” (039) –  final report (also mentioned in last years interim report) 

“[One participant] visited the gallery [where the project’s films were exhibited] consistently through out the exhibition to check on his work and read the comments.  He was very proud and motivated by having his work in a public arena.”…. “It has been great to see my work in a professional gallery.”

Sharnbrook Upper School (Bedford (161)

“The group were busy raising funds to hire a stretch limo for the Day (of the screening premiere).  It is important to realise that the Filmhouse in the centre of town is an unfamiliar place to the young people from Craigmillar, and they felt very proud and a little overawed that they were going to be appearing in a 250-seat cinema.”

City of Edinburgh Council (Windy Streets) (223)

“The [participants] dressed up in black ties to accept their awards. [One participant’s] mum proudly collected her son’s certificate of achievement.”

Birmingham City Council (146)

3.2  Increased confidence

Hand in hand with the generation of pride went the development of increased confidence:

“I enjoyed the project because the project made me more courageous.”  

Participant, Four Corners North London & Warrington) (231)

“Each individual child grew in confidence and had a sense of achievement.”  

City of Edinburgh Council (223)

“Overall the enthusiasm of the groups has been amazing and the abilities of the most challenged groups to generate ideas and perform has been fantastic.  …  In particular Funky Females group have gained an enormous amount of confidence and enthusiasm for developing further film projects.  Meetings with their youth workers have informed us that this has been the most successful project undertaken by this group.”

Junk TV (Brighton) (171) – 5 film project 

“In every group new friendships were made, and young people who had been “a bit of a loner” or “left out” became part of the group, becoming brave enough to ask if they could join in other things with others (and being accepted) or going to stay over at someone else’s house..” 

Media Education North East Scotland (6 films) - a mixture of urban & rural locations (353)

“Some of the young people who are normally shy really shone in this film as there were no speaking parts.” 

Jack Drum Arts (Durham) (194)

3.3  Increased self esteem 

Participants perceived themselves more positively –sometimes, it seemed, for the first time. This process developed whilst making their films. The nature of the activity, the chance to have their voice heard, and being good at what they were doing, were some ingredients effecting this change.

“For the first time ever they really valued what they were doing and believed in themselves.” 

Red Rose Chain (Ipswich) (355)

“From the children’s point of view they have been involved in an exciting project through which they have learned about the marine environment.  They have been engaged in an intensive creative process, which has been enriching experience.  It has given them a tangible end product and has enhanced their self-esteem.” 

Edinburgh Film Workshop (203)
3.4   Enjoyment / Enthusiasm :  Widened horizons 

The enjoyment, fun and buzz experienced by participants sings loudly through the accounts of projects written in the reports.  This got them working and other benefits flowed / were “unlocked” – whether concentration, commitment, an opening of eyes and minds to possibilities not previously considered or other benefits:

“The NACRO group for young offenders have enjoyed creating an entertaining film that reflects their lives. “

Junk TV (Brighton) (171) 

 “I was really pleased to see how much fun the kids were having and how excited they were about ‘making a secret agent film’, (particularly when the Disney channel turned up to interview them about their experiences).” 

Mentor Rapid Eye Movies Ltd (East London) (366).

A good example of how enthusiasm, increased confidence and pride / sense of achievement, besides being major benefits in themselves, “unlocked the way” for other benefits to flow from projects would be that as participants became enthusiastic about projects (and filming) for many of them their horizons widened:

“Their enthusiasm for filming was activated during this project.  They soon became aware of the potential of what they can do – young girls in a regeneration area of Edinburgh who maybe thought it was not for the likes of them; widening their horizons of what they think is possible.” 

City of Edinburgh Council (Windy Streets) (223)

A more personal and individual example would be experience of making a film helping a film-maker through the worst stages of her depression (and gaining her the confidence and desire to re-enter education):

“(the film-maker’s) father feels that the process has been a fantastic experience for (her) and that the process has helped her through the worst stages in her ongoing depression …(and) through working on the film, (she) has now gained the confidence and desire to re-enter education and will be starting a BTEC ND in media at Kingston College”

Ignition Network (Brighton) (My Depression) (367)

3.5  Felt taken seriously / Felt valued by others – individually and creatively

Being taken seriously – in the sense that participants’ views would be listened to and their opinions valued – was reported as an important benefit by several projects.  This related both to participants being taken seriously as individuals and in a creative sense.  When taken seriously participants were in turn calmer and more respectful of others.  Working with professionals was also seen as validating participants work (and the projects themselves) and reinforcing that they were being taken seriously:

“We had several emergency meetings when tempers were frayed and people felt they weren’t being listened to. The director in particular felt that one of the scenes was unrealistic but didn’t express it quite as diplomatically and got very angry and disruptive. As a group we changed the scene on his recommendation and it was much the better for it. The next time he had some suggestions he was able to put his ideas across in a calmer rational manner because he knew he would be listened to and his opinion was valued.”

CSV Training (South Wales) (333)

 “For many young people, (the project) provided a unique first experience of being taken seriously by adults in a creative professional sense.”

Hall Place Studios (Leeds) (239)

“Having film professionals involved validated our work, made young people feel valued, aware that they were being taken seriously and that people were interested in what they had to say.”

CSV Training (South Wales) (333)

“They felt respected as part of a professional team, which built their self-esteem.”

Red Rose Chain (Ipswich) (355) 

Felt recognised 

Certain projects valued the recognition of their efforts that being nominated for awards, and in some cases winning awards, involved. This was felt to reflect well on participants, film-makers and host organisations alike:

“Further encouragement was received when the judges of the Phoenix Bursaries recognised Hamster (the film made by a Royal School for the Deaf group) as very high quality and presented the film with a special award.” 

Spacex Gallery (Exeter) (347)

3.6  Led to changes in behaviour

Improved behaviour was reported by a number of projects. Not just that fighting etc stopped or reduced during projects but traits such as reliability and co-operative respect towards each other - that weren’t there at the start of a project - were by the end:

“There was also a considerable improvement in the behaviour of the young people whilst away from their own areas particularly whilst filming the ‘action’ sequences and (they) were a credit to themselves, being a particularly good advert for Solihull Youth Service (the host organisation and reporting entity on the project).”

P Long - Solihull Youth Service (371)
“… behavioural changes from some very awkward young people”

Birmingham City Council Young Offending Team (323)) 

“These are a group of young people who were continually opting-out of all activities. On this project they were 100 per cent reliable and always early … At first they were just fighting all the time and ultimately they worked together, respecting each other and the project.”    

Red Rose (Suffolk – Ipswich (355)
“All workers commented on increased confidence, self-esteem, teamwork and behavioural changes … A couple of young people who had been in trouble with the police and had behavioural problems demonstrated concentration and involvement that was unexpected by their workers.” 

Media Education (353) North East Scotland (6 films) - a mixture of urban & rural locations

This latter project appears to have had a particularly beneficial effect on one group of young people in foster care:

“The group which showed most development in the behaviour of individuals … throughout their project was Inverness National Care Homes group who were mostly young people in foster care.”

Media Education (NE Scotland) (353)

Though there were exceptions, most projects reported that participants were well behaved and respectful of equipment during projects:

“Most if not all the children have been extremely responsible with the cameras …Towards the last few weeks (of the project) the children could be left unsupervised at times to carry out their animations – which was brilliant to see.”

Seachange (Great Yarmouth) (336) – a 5 film project involving 70 children 

3.7  Development of interpersonal skills
The development of interpersonal skills - teamwork, co-operation, problem solving, organisation, planning, presentation, communication, general self confidence etc – has been discussed in Chapter 2.  Such skills were equally a social benefit for many participants – whether in their social, school or family lives: 

“As a result of making their film, the young people on the alternative curriculum programme developed skills in communication. They learnt to work as part of a team and to listen to each other, something they initially found difficult to do. They learnt how to co-operate … They were able to stand in front of a group of 200 people at a screening of their film in December at a local Arts Centre in Cardiff, to talk about their experience of film-making. Something they would not have been able to do before the film project. They matured and learnt how to support each other during the process of making a film.” 

CSV Training (South Wales) (333)

3.8  Community benefits : Knock-on effects in the local community 

Some First Light projects also impacted on the local community.  In one project local adults started working with video – and on several projects this was planned. On another project an excellent relationship developed between asylum seekers and local school students.  In another the subject matter of the film (local history – Tales of Old Granton) was of considerable interest to local groups who wanted to show the video themselves:   

“This drama work with young people in the Craigmillar area has kickstarted the setting up of video work with adults in a regeneration area where community video has never really been successfully supported …  The major outcome … is that the adults involved in the drama work have begun to see ways that film-making can have a positive impact in the community…  This would not have been possible without this initial experience with the young people.”

City of Edinburgh Council (Windy Streets) (223)

“(An) excellent relationship (developed) between refugees and students making the film.” Ryton Comprehensive (Teeside) (350)

“All the members of the local community who were involved, feel strongly they can use the video to show in their own groups in the area.”

City of Edinburgh (Tales of Old Granton) (223)

3.9  Wider impact within the community – projects an important event in themselves  

Some projects became quite an event themselves in their local area – or more widely. This occurred on three projects in particular. One Asian Muslim film about the denial of Asian problems locally was reported as moving and inspiring and something important both locally and regionally. A project in a smaller rural community in Northern Ireland became a high profile event locally. A six film project spread across a wide area of North East Scotland got several workers on the project interested in film-making. They bought their own equipment (or lobbied for its provision) and the regional council for the whole area agreed to provide significant towards a future project bid: 

“It really felt as if we had created something much bigger than the film itself and that the film carries something important both locally and regionally. It moved people – and inspired them: and that was wonderful to see.”

Light Productions (with Lancaster Youth and Community Team) (372) (a film about denial of racial problems locally made by Asian Muslim participants)

“The interest generated by the project among the young people and the community in general was quite unexpected. It has become a high profile event.”

Youth Action NI (324) – a film made in a rural part of Northern Ireland)

“We didn’t expect the full extent of the impact this project would have on the groups and workers involved. While we expected the young people to enjoy it and get a lot out of it, perhaps become more interested in film-making, we did not expect the workers in the area to appreciate the value of the activity to the extent they have. In several areas they are now buying their own equipment, asking for training for themselves or some of the young people to carry out similar projects locally in the future, or lobbying for a film/video worker in the area … The success of this project has led Highland Council to agree to provide £12,000 funding towards our next bid.”

Media Education (North East Scotland) (353) – a 6 film project in a mixture of urban & rural locations

3.10  Local / civic pride

In addition to the very considerable pride felt by schools and other host organisations sometimes the appreciation and pride was felt by the local community as a whole.  Sometimes this would be expressed in the immediate locality and sometimes on a larger stage. 
“It’s great to see the youngsters doing the filming.  It’s what this (community) centre’s about.”  

Councillor Ken Gray (Alnwick Playhouse) (North East England) (156)

“… we got a formal ovation at the City Council’s Cabinet meeting where the project was approved in February 2002.  …(and) … the project was highlighted (in Birmingham’s) Capital of Culture 2008 bid.”  

Birmingham City Council (Massive Message Productions) (146)

3.11  Inclusion 

Many excluded groups clearly benefited from the “inclusion” that First Light projects gave them. Examples would include asylum seekers enjoying coming into the centre of Edinburgh for filming and getting away from where they were staying, a blind school that gained from “simply from taking part”, a number of disabled (and two deaf) groups and several projects with participants excluded from school.

“The group who gained most in terms of inclusion, simply from taking part, was that from the Royal Blind School.”

Media Education (North East Scotland – 6 film project) (353)

“The staff and children from the school were all very proud of the film. The fact that the film has been shown publicly outside of the school and outside of the deaf community, will give this group a sense of achievement and a boost to their self esteem.”

Spacex Gallery (Exeter) (347)

“they couldn’t get over being trusted with proper camera equipment, they felt like real movie makers..”

Knowle West Media Centre (Bristol) (339)
3.12   Projects became a more prominent part of the community – “more to do” locally

First Light projects also helped host organisations to become a more important part of the community – both locally and regionally.  Projects felt less isolated and more accepted as a creative group in the area.  From participants’ point of view (and that of other young people in an area) where eg equipment acquired as part of the First Light continued to be available for use after a project there was “more to do” in the area. This was especially the case in smaller communities:

“HFP (Haltwhistle Film Project) feels less isolated and more actively supported by other organisations since being involved with First Light.  E.g. e mail contacts, advice, youth groups, film education, Tyneside Cinema, South Tyneside Middle School … It has helped HFP develop as an organisation … HFP is now more accepted as a creative and active group in Haltwhistle” (144)
“Its more things to do in Haltwhistle” (13 year old feminine participant)

(Haltwhistle Film Project) (North East England) (144)

 “I am setting up … an after-school media club … which will provide basic video making skills for 4 groups of 8 local children of mixed ages and backgrounds (ages 10-15) … using equipment purchased for the First Light film.”

Achievement Bute (Isle of Bute Western Scotland) (180) – there was previously no media / arts resource on the island apart from the cinema.
3.13  Ongoing access to equipment and facilities

On a number of projects, ongoing access to equipment and facilities purchased for a First Light project provided a continuing benefit to both participants and the wider local community. 

Reported instances included:

· the offer of free access to equipment and limited tutor support to all the local participants. Film & Video Workshop (039)
· permanent installation of a camera and/or editing kit at the Alnwick Playhouse.  [The mentor on the Alnwick Playhouse (North East England) (156) project flagged this as an ongoing benefit of the First Light project.]

· use of equipment purchased for the First Light film to set up an after school media club.  Achievement Bute (180) (Isle of Bute Western Scotland) 
· a ditigal camera listed as one of the physical outcomes of the project.

Pure Media (UK) (Dundee) (346) 

It is possible that the ongoing use of equipment acquired for a First Light project is another under-reported (and almost taken for granted) benefit of many projects.  This may be more of a benefit in certain areas than others.  Certainly the Middlesbrough Council (232) project were honest enough to start their report “Middlesborough has a wealth of venues with “state of the art” facilities which are under used…”. 

Such under-used state of the art facilities contrasts with the more limited ongoing provision of facilities reported by one project. Though lack of funds had lead to post project employment for the producer (by the host youth club) eventually falling through the youth club had subsequent to the project made a modest investment in a camera and computer for editing:

“The project did however inspire the youth club to invest £1600 in a camera and buy a computer to be converted to an editing station. So now the young people have the technology available to them and the confidence and basic know-how in using it.” 

Kent County Council (378)

Several schools and / or teachers on other projects were also reported as prompted to buy equipment as a result of their favourable experiences on First Light funded projects – with equivalent benefits to the community (see eg the above reference to workers in several areas doing this following the Media Education (353) project in North East Scotland).

3.14   Benefited youth workers (and other care professionals)

Certain projects helped youth workers understand their client’s thinking / experiences. They also gave participants a supportive forum to talk about their lives and were said to offer youth workers interesting collaborative work. One project where the youth service was the host organisation (and the entity submitting reports to First Light) considered participants improved behaviour “a good advert” for their youth service. This project also reported that the project established a youth work presence in two new rural parts of the Borough. 

“I felt that the process … was immensely useful in strengthening my group work with the boys and my opportunities to have conversations with them (and them with each other) about issues in their lives such as violence, exclusions, gangs and drugs.” 

Youth Worker Four Corners, North London & Warrington) (231)

“For a member of NSPCC staff the most rewarding part … (was) the common examples of bullying and life experiences by the group.  I appreciated their honesty and bravery to share some very personal, painful issues.”  

NSPCC staff : Four Corners, North London & Warrington (231)

“It allowed you to talk about experiences in a comfortable group.”  

(Participant 231: Four Corners, North London & Warrington)
“Youth organisations recognise that we … provide their workers interesting collaborative work”

Knowle West Media Centre (Bristol) (339) 

“There was also a considerable improvement in the behaviour of the young people whilst away from their own areas particularly whilst filming the ‘action’ sequences and (they) were a credit to themselves, being a particularly good advert for Solihull Youth Service (the host organisation & reporting entity on the project).”

“The project has also established a youth work presence in two rural parts of the Borough where contact has also been made with other young people not involved with the film. The Youth Service will continue to develop work in these areas with the aim of establishing a rural youth work team.”

P Long - Solihull Youth Service (371) 

3.15  Other uses of film by local community 

Several host organisations of First Light films are using or propose to use the films made to further their work in combatting verbal abuse (the prison service), drugs and behaviour problems.  Film-making is also now proposed to be used as part of a life skills programme by NACRO and as a motivational tool by at least one school. 

“NACRO in particular is interested in incorporating film-making as part of their on-going life skills programme.” 

Junk TV (Brighton) (171)

“The film has been shown to the Home Office Art and Offenders Unit and is being used by the prison to combat verbal abuse.”

Film & Video Workshop - Huntercombe Prison Film “Loud Mouth” (039)
“(The film is) a resource which can be used by youthworkers as a discussion starter and as an example of what can be achieved”

 P Long - Solihull Youth Service (371)

“I would like to continue to use video production as a motivational tool – focus on different issues with different age groups.”

Learning Mentor at Holly Lodge School (First Take) (Liverpool) (363). [Learning mentors from within each of the 3 participating schools chose young people for participation in the project. These comprised students who are seen as being at risk of exclusion from mainstream schooling - behavioural problems, non-attendees, young people with self esteem issues.]

It is also proposed that films be used in connection with drug education work (by the Detached Youth Work Team that Knowle West (Bristol) (339) worked with), that clips of a Four Corners (London & Warrington) (231) film be used in a 3 programme BBC anti bullying series and Bad Behaviour is being aimed at schools and teacher training courses (Red Rose Chain (Ipswich) (355).
Other proposed uses of films / screenings of films in the local community included the railway station and on the next local children’s film programme.

“We are in negotiation at the moment with the local authority, who are trying to see if we can screen the films on the plasma televisions at the railway station for two weeks!”

Don’t Look Now (125)

“The Discovery Centre has enquired about screening the film before the next children’s film in their programme.” 

 Achievement Bute (125)

and as mentioned above a local history film being shown by other groups in the local community (City of Edinburgh Tales of Old Granton (223)).
Most films had a “premiere”. These were often in the centre of town at a large venue -  particularly on multi film projects.  Sometimes a mentor (or celebrity) was present. These were generally occasions of great pride – and a night to remember - for participants: 

“The finished product shown at the Plaza Cinema was a night to remember …The reception at the screening gave ample evidence of how the participants and audience viewed the whole process … Jimmy McGovern said “It was a triumph … much better than anything he had imagined.””

WOW Festival (Liverpool) (167)

There was also considerable pride that many films were shown more widely – for example at film festivals (both locally, regionally and internationally – eg international disability festivals). 

More girls now participate / gained adult helpers

Haltwhistle Film Project (HFP) reported both these outcomes from the project. Another project reported the “truly unexpected” active involvement of a parent in costume design.  This latter project effectively even turned away certain proffered parental support:

“We now have more girls involved with HFP” and “(the project) has gained (us) new … adults with relevant skills to offer”

Haltwhistle Film Project (North East England) (144)

“The one unexpected outcome has been the active involvement of a parent in costume design. Although we need and expect parental support during such projects, this was truly unexpected. There were also two other parents who nearly got more actively involved: because of the implications for support we held back from encouraging it”

Pure Media (UK) (Dundee) (346)

Provision of breakfast because participants didn’t get any at home

Red Rose Chain (Ipswich) (355) reported as a lesson they had learned “Always provide breakfast – they don’t get any at home.”

4.  CULTURAL BENEFITS

The outcomes of the First Light initiative that might be said to be ‘cultural benefits’ mainly revolve around the opportunity it presented as a means of expression.  It could be said to offer a means of expression for youth culture generally - a medium through which the young participants could express themselves and aspects of their lives.  Within this population, it seemed especially suitable for different cultural subgroups, promoting their visibility within the wider community and forging links or promoting their integration within the wider community.  The medium of film was a particularly suitable way to do this for some.


Figure 4  Cultural benefits of First Light 
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4.1  A means of expression 

First Light is for young people.  The First Light initiative enabled certain groups of young people to use film as a medium to convey a cultural message, to get their message across.  The benefit of gaining a means of self expression has already been documented (Chapter 3).  Through the use of film, it was an opportunity to convey what it’s like - ‘This is us as we are’ – that was especially appreciated.  For certain groups that might be termed ‘socially excluded’ this was a huge benefit.

Examples of projects giving a voice to socially excluded groups – and the importance to such groups of being able to convey what its like for them would include:

“The NACRO group for young offenders have enjoyed creating an entertaining film that reflects their lives.”   Junk TV (Brighton) (171) 

“The group were excited about the filming medium and using media to convey their voices and creative ideas, quickly identifying film as an ideal way of communicating their shared concepts of the culture [of being looked after by Social Services].” 

Theatre Resource (041)

“(Our) film … offers a unique insight into traditional and emerging rural youth cultures”   Cinema Obscura (Somerset) (260) – a film about the often overlooked 14-18 age group in rural areas

“The participants were delighted with the film saying that it represented them as they are – as real Knowle Westers – ‘rough round the edges but determined’.”   

Knowle West Media Centre Bristol (339)

“The group has achieved so much by participating … they were given an opportunity to express themselves, to highlight and put across an issue that is important to them, to feel valued and encouraged”

Learning Mentor at Holly Lodge School (First Take) (Liverpool) (363). [Learning mentors from within each of the 3 participating schools chose young people for participation in the project. These comprised students who are seen as being at risk of exclusion from mainstream schooling - behavioural problems, non-attendees, young people with self esteem issues.]

“Young people have come together to explore issues that affect them and by making the film will have their voice heard.”

Solihull Youth Service (371)

Examples of groups getting a cultural or political message across – and how important that was to them - would include: 

 “I’m glad we could tell the story – I think it has a powerful message for the people out there.  That’s the most important thing.”

Light Productions (with Lancaster Youth and Community Team) (a film about denial of racial problems locally made by Asian Muslim participants) (372)

“The group had no prior experience of filming or animation and had a steep learning curve.  They coped well and were able to use the medium to convey a political message and create a fictional piece of animation.”

Film & Video Workshop - Bromley Youth Club “Crayz” (probably re housing) (039)

Certain participants expressed themselves on projects through self expression. This opportunity seemed to be appreciated by participants – whether it was younger children thinking about themselves or older participants talking with youth workers about their life experiences in the pre-production period of a film about bullying. The latter has already been discussed more extensively in Chapter 2: 

“Interestingly, all the children expressed appreciation for the topic focus that involved them in thinking about themselves, their own images and the things they like.  Many of them commented on their pleasure in making and then animating 3D models of themselves and clearly enjoyed the fluid possibilities for story telling and self expression offered by the 3D format.”   

Kings Heath Junior School, Birmingham (174)

“It allowed you to talk about experiences in a comfortable group.”

Participant, Four Corners North London & Warrington (231) 

“Where we were working with social workers they all commented on how these videos had helped them in their understanding of the young people and some of the central issues that concern their lives…”

Four Corners North London & Warrington  (231)

4.2  Visibility in the wider community

Through the medium of film the First Light initiative provides a way of participants being seen by the wider community. This benefit was particularly commented on in relation to disabled groups.  It is probably however of wider application to many excluded groups that are otherwise largely invisible to the wider community.  The rural project’s film mentioned earlier that offered a unique insight into traditional and emerging rural youth cultures in the 14-18 age band (an often overlooked group in rural areas) would for example be an instance of a largely invisible group being given visibility in the wider community (Cinema Obscura (Somerset) (260)):

“Increased visibility of disabled people on film: it was the first time audiences have seen disabled young people in starring roles on film.  Disabled people are rarely portrayed in films and even rarer portrayed taking control.  Disabled actors are rarely given opportunities in the industry although many non-disabled actors have collected Oscars for their performances as disabled characters e.g. Dustin Hoffman in Rain Man…  

Disabled young people making films: this cannot be underestimated.  Disabled pupils are rarely considered as future film-makers, there are virtually no progression routes in education or industry training accessible to them.”
Birmingham City Council (146)

“For non-disabled audiences, it was a rare occasion to see learning disabled actors and sign language interpreted on film screens.” 

Birmingham City Council (146)

4.3  Forging links 
Importantly one project linked children looked after by the social services departments of two local authorities. Both local authorities wished this joint project to continue. 

Several projects reported as a benefit either that their project linked groups of participants across their geographical area for the first time or that they were put in touch with other First Light projects nearby. At least 6 out of the 45 projects reviewed commented on this.  Projects appreciated being put in touch with each other (and other local organisations) – indeed one project in the West of England enquired whether they could be put in touch with other projects. 

Projects also brought different groups of participating children closer together and fostered teamwork between previously separate groups.

In addition a couple of projects served to establish cross cultural links between asylum seekers and their host community – establishing a relationship with the school students undertaking the project in one instance and providing a reason for them to come into the city centre (which they enjoyed) in another (thereby aiding  integration in a small way): 

Brought together children looked after by the social services departments of different local authorities for the first time 

 “Foment [the film] brought young people looked after by social services from two different counties together for the first time.  Both Essex Social Services and Hertfordshire Children’s Schools and Families have expressed that they wish … (the) joint project to continue.”  

Theatre Resource (Essex / Hertfordshire) (041)

Linked together creative groups across a region for the first time

“[This] has been the first time that groups [from a wide area] across [North East] Scotland [a blind school, a national care homes group in Inverness and groups in Thurso, Kinlockleven, Stirling, Acharacle and Fintry (a small rural community)] have been linked together on a project in this way, coming together for the launch screening, making new contacts, partnerships and friendships between themselves.  This has enabled us to approach large scale projects like this with a new understanding and greater confidence.”  

Media Education 353 – 6 films on the theme of Scotched Myths spread across a large area of North East Scotland
In a more minor way another project “brought together young people from two villages” (Solihull Youth Service (371))

Links between different First Light projects

“Mentor has now put this project (Alnwick Playhouse (156)) in touch with regional neighbour Haltwhistle [Haltwhistle Film Project (144) (HFP)] as well as Tyneside Cinema – which has a strong educational outlook and is working with Haltwhistle already.”  

Mentor: Alnwick Playhouse (North East England) (156) – the mentor also flagged that Alnwick joined forces with the Haltwhistle project to screen both films together and enable the young people to meet and share experiences.

“HFP feels less isolated and more actively supported by other organisations since being involved with First Light E.g. email contacts, advice, youth groups, film education, Tyneside Cinema, South Tyneside Middle School.”

Haltwhistle Film Project (144)

“ … impressed by the efforts of First Light to connect fund awardees in the same locality together.”

Pure Media (UK) Dundee – CSV Training (South Wales) (333) made a similar comment

“[Spacex] would like comments … [on] whether there are any plans for links between the groups who have made First Light films”

Mentor: Spacex Gallery (Exeter) (347)

Brought different groups of participating children closer together

This occurred on a good number of projects – whether simply children from different school classes or from different groups or schools. The nature of the projects served to bring different groups closer together and foster teamwork:

“The support teacher emphasised how the project had brought the two groups of children closer together and increased their self confidence. He reported that all the children had enjoyed the experience and felt the teamwork aspect was especially important to the group.”

Rapid Eye Movies Ltd (East London) (366)

Cross-cultural links / integration

“We thought we would have difficulty getting asylum seekers to take part; in fact we had no problem at all.  We were also advised that they wouldn’t come into Glasgow City Centre to GMAC, but again there was no problem – they enjoyed being out of Sighthill.”  

Glasgow Media Access Centre (332)
As discussed in Chapter 3 on another project a relationship developed between asylum seekers and local school students (Ryton Comprehensive (Teeside) (350)).

4.4  Film as an appropriate medium for certain cultural groups

The medium of film seemed to suit certain groups particularly well.  Surprise was noted at the abilities of the most challenged groups to generate ideas and perform on the First Light projects.  Children with learning difficulties and attention problems seemed to respond particularly well, and deaf children, who tended to be natural actors since they rely heavily on body language.

“ The abilities of the most challenged groups to generate ideas and perform has been fantastic.  …  In particular, Funky Females group have gained an enormous amount of confidence and enthusiasm for developing further film projects.  Meetings with their youth workers have informed us that this has been the most successful project undertaken by this group.”   

Junk TV (Brighton) (171)

“Some children with learning difficulties and attention problems seemed to respond well to the activities they took part in. A few children’s talent for animation really shone through as well as for music and voice over / sound.”

Seachange (Great Yarmouth) (336) – a 5 film 70 children project 

“I think that because deaf children cannot communicate by speech and sound they rely heavily on body language when they are signing which makes them natural actors as they are so expressive.”

Mentor Spacex Gallery (Exeter) “Hamster” 
(347)

5.   ECONOMIC BENEFITS 

‘Economic benefits’ for 7-18 year olds that may accrue from the First Light initiative will mostly be in the future.  With regard to economic benefits therefore, First Light is in large measure primarily concerned with creating building blocks for the development of economic potential.  It opens participants’ eyes to new career possibilities for example and encourages the development of interpersonal and other life skills which will be transferable to the workplace.  These outcomes have been described in Chapter 3. 

This chapter looks at any more direct links by which First Light leads to work experience or to employment. These economic benefits primarily accrue to the young people themselves, the film professionals or film-making organisations involved in projects – with “knock on” effects to host organisations and the wider community. 

The range of economic benefits reported is summarised in Figure 5:


Figure 5  Economic benefits of First Light
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5.1  Leading to work experience for participants  

[10 projects: 146 / 194 / 223 / 324 / 326 / 333 / 347 / 339 / 353 / 355 ]

It is worth noting that on many projects – especially those with older participants – the First Light project was in some respects akin to work experience. 

Some eight (of the forty five) projects reviewed reported that first Light Projects had led to participants undertaking further work experience in the film field.  Work experience was reported with the film-maker on a project, with third parties - such as another community film project - in professional theatre or as an extra or runner with other film professionals.  Two other projects also reported that film-makers will continue to offer the opportunity of work experience placements to First Light participants or to other young people in the future.  Work experience undertaken or planned by First Light participants included:

· current work on another community film project 
(one participant in Fusion – Oxford’s community arts agency (326)

· work experience with an arts organisation that make films with young people  
(one participant at Jack Drum Arts (Durham) (194) 
· work on a documentary undertaken by another group in the area
(for some of Youth Action NI (324) (Northern Ireland)’s technical crew)

· engagement as a crew member on the film-maker’s scheduled 35mm film shoot – the participant having also been engaged as a sound operator on a professional theatre production.  (This young man was reported as “working at a completely professional level”.) 
(A participant in Red Rose Chain, Ipswich (355)) 

· work experience planned in the Exeter Phoenix Media Centre by a participant who had become very proficient as a camera operator and had shot almost the entire film (One young (deaf) participant on Spacex Gallery (347) (Exeter))

· six participants used the project towards their application to Gallery 37 as Arts Apprentices - two of which have pursued film-making in their apprenticeship with Gallery 37 (Six participants on Birmingham City Council (146))

· a participant who had been involved in animation workshops requested a schools work experience placement with the film-maker so that he could continue to work on animation and working with computers 
(A participant at Knowle West Media Centre Bristol (339))

· approaches to other film professionals for experience on set as an extra or a runner (An older participant on Media Education (North East Scotland) (353) – to complement the courses he was firmly looking into)

An Edinburgh film-maker (Red Kite) also reported that they had housed secondary school pupils from Edinburgh for work experience placements and would continue to offer work experience placements to participants in their film (City of Edinburgh (223) (9 film project).  In addition CSV Training (South Wales) (333) reported that media training is now a fully integrated work experience opportunity for young people on the alternative curriculum programme at CSV.

5.2  Leading to employment

[223 / 239 / 346 / 353]

Reported instances of projects leading directly to employment were limited.  As mentioned above, for this age group it is more a question of changing aspirations than direct employment at present.   
There were many reported instances of participants intending or wishing to pursue a career in film-making or the creative arts.  Some intentions were reported as quite firm: 

“At least three of these teenagers intend to pursue arts/creative industry careers as a direct result of this particular experience…  All the teenagers who participated are actively seeking out careers in the arts/creative industries, bar one who hopes to become a doctor. ... At least five of the participants have active plans for more filmmaking experiences and two of them are in the process of setting up their own video production company.”     

Pure Media (UK) (Dundee) (346)  

“Although most of the young people involved on the [project] were already interested [in film-making], the project enabled them to believe that it is possible to have a career in the media ... Two of our scriptwriters will be pursuing a degree in English & Drama /Media Studies.  Five others will go on to take media studies.  Two want to act, three want (to) direct.”   

Artikal Films (North London) (321) a North London organisation that encourages young black and ethnic people to make films

Given the young age of some participants, and that intentions can change or be dashed, many of these other expressions of intent perhaps need to be classed as putative intentions for the present. 

A few projects report participants who have a first foot on a possible career ladder (albeit tentative) – e.g. getting on the books of a casting agency, auditions for parts, acting, singing, holiday rep.  Where mentioned they tended to be in clusters on a particular project:  

Some of the cast (of their 5 films) had been approached by a casting agency with a view to representation in Hall Place Studios Leeds (239). This was reported as an unexpected outcome of the project.

Participants had or were likely to audition for parts – two in Dundee (Pure Media (UK) (346) for a new BBC programme and one “potential” on the new Disney feature of the story of Greyfriars Bobby (filming in Edinburgh in 2003) 

(Media Education (North East Scotland) (353)). 

The reports on three films – “Wake Me Up” & “The Babysitters Nightmare” City of Edinburgh (Media Base) (223) and “The Boy Who Killed a Fly” (Club Hype) Middlesbrough Borough Council (232) are perhaps appropriate for mini case studies. Both case studies are examples of where talent developed “in clusters”. Both “Wake Me Up” and “The Boy Who Killed a Fly” are also examples of identified talent being sought to be developed under the First Light initiative – seemingly quite successfully. It would appear likely from the content of the project reports that some participants from one or more of these films will obtain employment (of some form or another) in film or the creative arts: 

Case Study 1 – “Wake Me Up” & “The Babysitters Nightmare” (223)

Media Base’s two films in the nine film City of Edinburgh Project (223) are reported as having effectively been stepping stones to a number of participants seeking to pursue careers in the film industry / the creative arts:

“Wake Me Up” was the second First Light film written and directed by 15 year old Kevin Pickering.  It had been accepted into the “Blue Room” monthly showcase of short films in Edinburgh’s Cameo Cinema. His first film (as a thirteen year old) “After the Bell” won the Young People Speak Out (YPSO) Oscar for best film. Though not in employment per se (yet) subsequent to “Wake Me Up” Kevin 

“has been accepted onto an HNC course in Video Production at Stevenson College and is the youngest on the course by two years and is the most experienced.” 

Kevin ended his own appraisal of the film project by saying:

“I can’t express how much this whole experience has affected my life.  Now I am focused and working hard at Stevenson College, I hope to become a film director.”

Given Mediabase were “impressed … with his innate understanding of the editing process and awareness of how music fitted in” - he worked with the composer completely on his own - this hope may have some foundation.  Just a few weeks after “Wake Me Up” he completed a third film script. 

In addition to Kevin Pickering, following “Wake Me Up” one male participant is with Livewires agency (and has been working with Scottish Youth Theatre), another male participant is also with Livewires (and has started a course at Livingston College), a further male participant is reported as having started an acting course at Stevenson College and contacted Media Base for information and advice re local acting agencies and a female participant is with Pat Lovatt Agency and is pursuing an acting career whilst studying at Cambridge University

Following “The Babysitter’s Worst Nightmare” one male participant “has been busy pursuing a singing career …hav(ing) got … to the last 50 in Pop Star’s Rivals and the final shortlist for Fame Academy.” Another female participant has “also been pursuing a singing career and was in the final 5 contestants in Scotland for the Disney Star Ticket Awards.” Another female participant “is still pursuing acting and is now training as a holiday rep.”

Aside from the benefit to the participants themselves, Mediabase reported they regarded the projects as a great success and that their confidence as an organisation had grown – and that plans were afoot to run such schemes again in the near future. The projects had also shown in their view 

“that there is a great depth of filmmaking talent amongst the area’s teenagers and that the opportunity is not always there for them to use it.”

Case Study 2 The Boy Who Killed a Fly – Club Hype (Middlesbrough Borough Council (232) 
This was one film on a 4 film project. Club Hype are an after school animation club. The participants had conducted a year of animation with the club but had never all worked together to tell one story. The film-maker reported: 

“Their skills were fantastic – some members of the group could almost get jobs immediately”

so he decided to push them further and introduce them to professional equipment and techniques – and did.

Club Hype was formed as part of the Animator in Residence Project undertaken by film-maker Sheila Graber. The group has been so successful that the parents of the children now want to form a formally constituted group. An interactive story telling residence (with links to local schools) is also now proposed at the local Teeside University. 

The main body of the project’s 30.8.02 final report is mainly a description of the technical aspects of the professional equipment and techniques employed in making the film. It unfortunately does not go into the participants’ film making aspirations – whether educational or vocational (though certain attachments might). 

Led to participants setting up their own production company 
In two of the projects it was reported that participants had set up their own production companies:

· “Five of the participants who had never met before the project and were in fact spread across the five (films), came together after we took them to the BBC Blast Roadshow at the NFT, London and set up their own production company, submitting their first independent film to BBC Blast just four weeks later!”

Don’t Look Now (Northampton) (125) (5 films) - Don’t Look Now were also able to provide a meeting place for them, as well as some editing facilities and legal advice through the process.  

· Two participants “are in the process of setting up their own video production company … This venture is based on their assessment of their locality having spotted a niche market. With orders already coming in it seems their assessment was correct.”

Pure Media (UK) (Dundee) (346)

5.3  Created employment for film professionals (full time / part time / freelance) during the First Life project 

Projects don’t tend to mention this expressly.  Many other projects however implicitly list the film professionals that were employed without drawing the strands together. While not expressly reported by most projects it is clear that virtually all First Light projects have provided employment during the project for small numbers of film professionals (and in some cases perhaps rather larger numbers – particularly on multi-film projects).  The following catalogue of the professionals employed on a (3 film) project is unusual: 

“22 local artists of all backgrounds (4 from Black and Ethnic Minority backgrounds, 4 Disabled artists, 3 ‘emerging’ (first big arts project)) were employed [on the project] and gained invaluable experience in animation and working in special schools.”   

Birmingham City Council (146) (3 film project)
5.4  Commissions to do further work / further funding / commercial knock on projects as a result of projects 

[146 / 353 / 194 / 161 / 371 / 353 / 231 / 203 / 378 / 260]
There were quite a few commissions to do further work (and further funding) reported by various projects. In some cases these were a direct result of the First Project. In other cases they were more of a commercial “knock on” project – e.g. with different schools (or in one case a possible deal with Channel 4 for the school involved): 

“Both film production companies Stans Café and DinDin.TV have had offers of future work from the project.”

Birmingham City Council (Massive Message Productions) (146) a 3 school /  film project – a commission from Birmingham Film & TV Festival and continuing work with 2 of the schools (and a possible “Shyster Street” Channel 4 spin off through the third school and a theatre company – see below)

“[The film-maker’s] … skill in teaching the technical skills were second to none. The Youth Service will continue to use Jonathan for projects which include film and any associated skills.” 

P Long (of Solihull Youth Service) (371) 

“… we (and Picture This) are working together on a follow up film (on addiction to fruit machines) with Joe Magee (the individual film maker on 1 of their 3 films), the Detached Youth Work Team (with whom they worked on the First Light project) and young people.”

Knowle West Media (339) (Bristol)

“We have now been asked to help produce a professional feature film which looks at prostitution. We work with real life prostitutes in Bristol and are helping to add a dynamic realism to the picture.”

Kandu Arts for Sustainable Development (Bristol) (359) 

Commercial “knock on” projects as a consequence of a First Light project
 “[The Project Director] would like to organise workshops in schools across the country based on the project with a choice of focus [on] dance, drama or film for primary, secondary and upper schools or colleges… and already has a commission for a short film project in a Primary School in Enfield.” 

Sharnbrook Upper School (Bedford) (161)

“Mayfield School (one of the Birmingham City Council’s 3 host schools) are in the process of negotiating The Shysters Theatre Company and composer Heather Wastie into their “Creative Partnerships” programme(in Birmingham’s “Creative Partnerships” Collegiate Cluster scheme).  Massive Message Productions was The Shysters first major film project. They are now in talks with Channel 4 to develop “Shysters Street”, (the) UK’s first series featuring learning disabled actors in a cross between ‘Big Brother’ and ‘Sesame Street’. “ 

Birmingham City Council (Massive Message Productions) (146) (September 2002)
At least 3 projects reported securing specific additional funding as a result of the project:

· “Mayfield School (one of the project’s 3 host schools) has secured £23,000 funding from the Children’s Fund to make an anti-bullying film by pupils going through primary-secondary transition”.

Birmingham City Council (146)

·  “The success of this project has led Highland Council to agree to provide £12,000 funding towards our next bid.”

Media Education (North East Scotland) (353) (a 6 film project) 

· “We obtained a Cultural Business Development Grant from Northern Arts for Capital Investment and have increased business as a result.”

Jack Drum Arts (194) (Durham)

In addition Mayfield School (Birmingham City Council (146)):

“used the project to become a partner in Birmingham’s “Creative Partnerships” Collegiate Cluster”. 

Two out of the three schools in such Birmingham City Council (146) project (Fox Hollies and Mayfield Schools) are now in Birmingham’s Creative Partnership programme, attracting substantial additional funding (£1.6m) to the 25 selected Birmingham schools over the next 2 years.

5.5  Ancillary employment benefits [231 /347 / 366]
One or two projects also report ancillary employment benefits during or as a result of the project. One project was able to introduce possible work to another film-maker. Two projects were able to offer participation to previous years’ participants – in one case paid in another probably unpaid (but valuable experience): 

“Certainly Columbia School are very keen for us to work with them again. We have also been approached by another school in the area and have put another film-maker in touch with them.”

Rapid Eye Movies Ltd (East London) (366)

“Another very important bonus to the project was (that a deaf) ….ex-student … was (able to be) employed on the project as a (deaf) interpreter; she also played (a) part  (and having) attended courses in deaf theatre (also) played the very important role of acting coach alongside (the filmmaker).”

Spacex Gallery (Exeter) (347) - in a project with the Royal School for the Deaf

“One of Four Corners ex-trainees … offered to complete a 15-second animated animation to introduce the(ir) series (of 5 films). This while not technically part of the project gave it added.” 

Four Corners Project (London & Warrington) (231)

5.6  Reduced film-making organisation’s overheads

As mentioned in the technical benefits section of this report (chapter 1), one project in particular (Rapid Eye Movies Ltd (East London) (336)) flagged that using their own shooting and editing equipment (purchased at least in part with First Light monies) reduced their overheads on hiring equipment and also enabled them to spend more time shooting / editing. They were able to produce the film very much “in-house” shooting it and editing it on their own equipment. For them this project had been a prototype for this method of working and it had meant that they had had the luxury of spending more time on it than if they had been in a dry hire.

This benefit will hopefully be replicated for them (and other film-making organisations) should further work be done in the future using the First Light equipment purchased for projects.
5.7  Model or prototype for future work in education sector

Several projects also reported that the project would serve as a model or prototype for future work in the education sector (eg FACT (Liverpool) (229), Knowle West Media Centre (Bristol) (339), Rapid Eye Movies Ltd (East London) (366), City of Edinburgh Council (Tales of Old Granton) (223) and another Edinburgh project Edinburgh Film Workshop Trust (203) (5 films))

“FACT will use Between the Walls (the First Light project) as a pilot project through which we will explore ways to work with the formal education sector” 

(FACT (229) (Liverpool) - they add that they will appoint an Education Programme Manager)

“… we can apply and refine this model of working to other schools in the City of Edinburgh.”

(City of Edinburgh Council – Tales of Old Granton) (223)

On a lighter note on one of their films Edinburgh Film Workshop report a model that they will not be seeking to replicate: 

 “The computer system held out and there were no major crashes or lost sequences.  The trickiest place in those terms was Duror in Argyll where the village hall’s power supply was on a coin-operated meter which had to be kept topped-up, otherwise the resultant loss of power could have caused us to lose a sequence being worked on.” 

(203: Edinburgh Film Workshop)

Future sustainability fragile on some projects

By contrast to some projects viewing the First Light project as as a prototype for future work in the education sector future sustainability is fragile for some projects. Employment prospects for some film professionals employed on projects can similarly be fragile – though film work may carry on in a project’s area (or environs): 

“The [project] producer … was initially employed after the project by the [host] youth club to facilitate a regular ongoing filmmaking workshop, but this eventually fell through due to lack of funds. The project did however inspire the youth club to invest £1600 in a camera and buy a computer to be converted to an editing station. So now the young people have the technology available to them and the confidence and basic know-how in using it. All they need is the incentive and the enthusiasm which it is hoped they will now have after seeing the finished product.

The youth club has also mentioned that it might want to employ [the project producer or director] on a project basis in the future.”
Kent County Council project (378)

“Unfortunately, sustainability is a key issue for Cinema Obscura (260). It runs on a very limited budget and has no paid employees. This project was co-ordinated by volunteers and it is unlikely the same team will offer to repeat the project once this one has been completed. However, it is notable that since the project first started (and hopefully as a result of this project) other groups are now initiating film making projects with young people in Wiveliscombe.”  

Cinema Obscura (Somerset) (260)

5.8  Creation of new relationships and partnerships and/or development of existing ones

Most projects reported the creation of relationships or partnerships or the development of existing ones.  These included relationships with other filmmakers, schools (or other host organisations), a plethora of local, regional (and in some cases national) government bodies and quangos, the local youth services, the media (local press / radio / TV and in some cases regional or national media), film festivals (eg LIFFE) and other avenues of distribution, local businesses and, in one case, the local police.   In the main, these relationships were building up contacts, working relationships and potential business for the future rather than yielding immediate further work.  They are probably however invaluable because in many cases one has to build up a relationship to get work - particularly a stream of ongoing work.

Though perhaps intangible, third parties’ keenness to provide future support is a key benefit reported by many projects. It probably cannot overcome an absence of funds or ongoing local structure (see Cinema Obscura (260) (Somerset) mentioned above). It is probably however fair to say that on many projects whilst the First Light grant provided the seed corn for the project it yielded a harvest in terms of third party keenness to support future projects that will be important (if not crucial) with regard to sustainability – if not perhaps total free standing sustainability.

In some cases, definite further work had come from such relationships (see the earlier commissions to do further work section of this chapter). In some other cases, it was strongly expected (or even almost assumed)

Support from local businesses

“The project has created many new local partnerships. Many schools and local businesses have been in support of the project and are keen to help with future projects …The interest generated by the project among the young people and the community in general was quite unexpected. It has become quite a high profile event.”

Youth Action NI (324) (Banbridge Northern Ireland)

Links to (the) commercial sector / contributions in kind

On some projects commercial film organisations or other film professionals provided support to projects – often in the form of free in kind services and facilities (and no doubt services or facilities at a reduced rate or where certain time was not charged for).

Though generally not converted into a monetary amount in reports there are a number of reported instances of contributions in kind and support – whether by other film maker organisations, providers of shoot venues or other parties.

Schools will on many projects provide teachers, classroom assistants / support teachers to supervise participants.  Sometimes such staff come in during the school holidays. On some projects such help is paid for and included in the project budget (e.g. Kings Heath School Birmingham (174)).  On many more it is clearly not and is largely provided free – sometimes by additional free help from parents. 

“Links to commercial sector. The Independent Television Facilities Centre (industry subtitler/audio-describer) offered their services free of charge (originally costed as £4,275).  The project mentor was Jonathon Charles of D Fie Foe (commercial animation company) who ran master-classes open to film-makers, artists and teachers.” 

Birmingham City Council(146)(3 films)

“Aardman Animation have been positive about their involvement and will continue to support both Picture This and KWMC (Knowle West Media)”

Knowle West Media (339) (Bristol) - the project mentor had previously reported that the support of Aardman had been enlisted in relation to studio space for some filming and assistance with lighting, rigging, health and safety and first aid issues

The two-way nature of partnerships is also stressed by several projects who firmly intend to stick by partners they have developed – e.g. by engaging their services, intending to do further work with them etc: 

“Tay Screen (professionals in film) and The Shore (professionals in youth work) were extremely supportive during the whole process. We intend to maintain these relationships by engaging their services in future projects.”

Pure Media (UK) (346) (Dundee)

“… throughout the process it transpired that the success of this project relied heavily on the working relationship already built up by Spacex with the school (the Royal School for the Deaf) and its pupils. It would have been extremely difficult to parachute in and tell them that we were making a film, the school would not have co-operated to the necessary degree and the students would not have had the familiarity or trust in the team. Therefore we do not intend to fly out.”

Spacex Gallery (Exeter) (347)

Motivated a participant to go out and spend his own money

On the basis that an acid test of an economic benefit is perhaps whether people would put their hand in their pocket and spend their own money to receive the benefit, the following report extract probably merits a category of its own: 

“(one participant) motivated by his experience of the (Bedford) Bollywood (film) as cameraperson and editor … has worked all Summer to save for a second hand digital camera, with which he will be starting his Upper Sixth Year” 

Sharnbrook Upper School (Bedford) (161)

As flagged in chapter 3 several teachers and workers on projects did similarly on other projects.

Postscript

“Thank you for providing such an excellent experience for me.”  

  (Participant – Sharnbrook Upper School, Bedford (161))

� Finch H and Nottage B, First light on First Light, August 2002


� A complete list of projects and reports appears in the Appendix which also shows the project reference numbers used throughout this report.





� [[It is not reported how natural an actor the hamster was.  Certainly the real hamster was not used as much as had been anticipated - especially after one casualty:  the Spacex Outreach Officer didn’t reach out enough and was quite badly bitten.  However, the battery-operated version seemed to work equally well on film and was reported by the mentor as much easier to control.]]
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